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Abstract: This scholarly article delves into the intricate layers of the French banlieue film Entre les murs (2008), directed 
by Laurent Cantet. The article aims to unravel the multifaceted portrayal of banlieue culture and its significance within the 
cinematic and socio-cultural landscape. It comprehensively analyses the film's narrative, characters, social themes and 
artistic choices, navigating the complexities of cultural diversity and identity formation within the banlieue context. The 
film's characters, students, and teachers become focal points for analysis, shedding light on the challenges and 
possibilities within the education system. 

Further, the article explores the film's cinematic techniques and aesthetics, including its visual style, cinematography, 
editing, and use of sound and music. The documentary-like approach of the film is examined, considering its impact on 
the storytelling and the portrayal of authenticity. By analysing the film's artistic choices, this article aims to uncover the 
subtle nuances and intentional creative decisions that contribute to the film's overall impact. 

Moreover, the article evaluates the critical reception and lasting legacy of Entre les murs. It explores the film's reception 
among critics and audiences, highlighting its awards, nominations, and influence on subsequent French cinema. It also 
discusses the film's socio-political relevance and contribution to the discourse on education, multiculturalism and social 
inequality. 

In addition to drawing upon various scholarly works and theories, the article seeks to place Entre les murs within the 
broader academic discourse, including areas such as auteur theory, social realism, postcolonial theory, cultural studies 
and sociological perspectives. Together, these serve to deepen the understanding of the film and its socio-cultural 
implications. 

Regarding the social context, the article examines the film's position in time-space and the situation of the French 
educational system in the poor and multicultural neighbourhoods of France. It considers the challenges faced by the 
education system and explores the plans to address them, contributing to a comprehensive analysis of the film's socio-
cultural context. 

In conclusion, this academic article unveils the depths of Entre les murs, shedding light on its portrayal of banlieue 
realities, the educational system's challenges, and the complexities of multiculturalism and identity. By combining 
meticulous analysis, scholarly perspectives and an appreciation for the film's artistic merits, this article contributes to the 
ongoing academic dialogue surrounding the film and its enduring impact on French cinema. 

Keywords: Banlieue film, cinematic techniques, critical reception, education system, Entre les murs, identity, 
multiculturalism, socio-cultural impact. 

INTRODUCTION 

Entre le murs is a 2008 French drama film directed 
by Laurent Cantet, based on the eponymous novel by 
François Bégaudeau. The film follows François Marin, 
a young French teacher in a challenging school in 
Paris. During the school year, François must navigate a 
diverse group of students, some of whom struggle with 
comprehension and behaviour. His attempts to guide 
them through exercises such as writing self-portraits 
must be made in the context of conflicts resulting from 
demanding parental expectations. As the year 
progresses, tensions escalate, leading to a disciplinary 
incident involving a student of Malian origin. At the 
close of the year, François asks his students what they 
have learned, with one student making a heartfelt 
confession. 
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Entre les murs explores the realities of education in 
the suburbs, the challenges of cultural diversity, and 
the social dynamics within a difficult classroom. As a 
teacher, François represents the authority figure and 
educator within the school setting, providing a lens 
through which the audience can observe the dynamics 
and challenges of the education system. 

François’ role as a teacher of French is significant 
because it allows for examining language acquisition, 
communication barriers and cultural differences within 
the classroom. By focusing on François’ experiences 
and interactions with his students, the film delves into 
the complexities of teaching and learning in a 
multicultural and diverse environment. 

Moreover, the position of François as a teacher 
lends him a unique perspective on the social and 
cultural issues faced by his students. As such, he 
becomes a catalyst for discussions on identity, social 
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inequality, and the role of education in shaping 
individuals' lives. 

Through the character of François, the film aims to 
shed light on the struggles, successes, and personal 
growth of both the teacher and the students. By 
exploring the power dynamics, conflicts, and emotional 
connections that arise within the teacher-student 
relationship, the transformative potential of education 
and the human connections that can be formed in the 
classroom are emphasised. 

Critically acclaimed, Entre le murs was awarded the 
Palme d'Or at the 2008 Cannes Film Festival – the first 
French film to be so honored since 1987 – while 
receiving also an Academy Award nomination for Best 
Foreign Language Film.  

HISTORICAL CONTEXT OF THE FRENCH 
EDUCATION SYSTEM IN 2008 

The French education system is rooted in the 
Napoleonic era, during which a centralised and uniform 
approach to education was established. The Ecole 
Normale Supérieure, founded in 1794, significantly 
shaped teacher training and the attitudes of the 
intellectual elite (Bourdieu, 1984). The introduction of 
the baccalauréat in 1808 standardised secondary 
education, becoming a defining feature of the French 
education system. 

Throughout the 20th century, the French education 
system underwent significant reforms in response to 
societal changes and educational challenges. The 
1960s and 1970s witnessed democratising reforms to 
grant greater access to education so as to reduce 
social inequalities (Mons, 2008). Such reforms included 
the expansion of compulsory education, increasing 
funding for pupils from disadvantaged areas, and 
introducing programs to address specific educational 
needs. 

In 2008, the French education system comprised 
primary education (école primaire), secondary 
education (collège and lycée), and higher education 
(université). The curriculum emphasised a broad-based 
education encompassing various subjects, such as 
mathematics, sciences, literature, foreign languages 
and humanities. Scholars such as Jean-Pierre Astolfi 
have explored teaching and learning approaches, 
including fostering critical thinking and cultural 
awareness among students (Astolfi, 2005). 

Scholars such as Pierre Merle and François Dubet 
have examined social segregation, inequality, and the 

recreation of these social divisions within the French 
education system (Dubet, 2004; Merle, 2007). Their 
work has analysed the impact of socioeconomic 
background on educational opportunities and 
outcomes. 

Reforms during this period aimed to address issues 
of equity and quality in education. For instance, the 
Priority Education Zone (Zone d'Education Prioritaire 
(ZEP)) program aimed to reduce educational disparities 
in disadvantaged areas by providing additional 
resources and support to schools facing socioeconomic 
challenges (Duru-Bellat, 2009). 

In conclusion, understanding the historical context 
of the French education system in 2008 is crucial for 
comprehending its challenges, policies, and objectives. 
Scholars and academics have contributed valuable 
insights through their research on social inequalities, 
educational reform, and the reproduction of social 
divisions within the system. Further exploration and 
analysis of these issues are essential for advancing 
educational policies and practices. 

Entre les murs is situated in the contemporary time-
space of the banlieues1, characterised by their diverse 
and often marginalised populations. These 
neighbourhoods face numerous social and economic 
challenges, leading to disparities in education and 
opportunities. In the French educational system 
context, schools in these areas often struggle with 
equity, social integration, and academic performance 
issues. As such, the film's setting in the banlieues 
provides a backdrop to explore the complexities of 
education in a multicultural and socio-economically 
diverse environment. 

TEACHER PROFESSIONAL DEVELOPMENT: 
SIGNIFICANCE AND JUSTIFICATIONS 

The Importance of Continuous Training  

Ongoing professional development ensures 
teachers remain current with the latest research, 
methodologies, and educational trends. This 
continuous training empowers educators to enhance 
their instructional strategies, incorporating innovative 
teaching approaches to address the diverse learning 
needs of their students (Brock, 2020, p. 78). In the 

                                            

1The term “banlieue” in France refers to the suburbs or outskirts of a major city, 
often characterized by socio-economic challenges, diverse populations, and 
sometimes marginalized communities. 
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context of Entre les murs, the significance of 
continuous training becomes even more evident with 
teachers encountering a diverse student body of 
varying cultural backgrounds and learning styles. 
Teachers can better engage and support their students’ 
academic growth by staying abreast of the latest 
pedagogical approaches. 

Pedagogical Innovation Continuous Training equips 
teachers with the knowledge and skills to explore new 
teaching techniques, technologies and educational 
resources. This emphasis on pedagogical innovation 
promotes active learning and student engagement in 
the classroom (Gauthier, 2018, p. 92). In Entre les 
murs, pedagogical innovation is a critical theme as 
teachers strive to engage students facing social and 
economic challenges outside the school environment. 
Embracing innovative teaching approaches enables 
educators to create a dynamic learning environment 
that caters to their students’ diverse needs, fostering a 
genuine passion for learning. 

Collaboration and Professional Learning 
Communities encourages teacher collaboration by 
establishing professional learning communities, 
fostering knowledge sharing, peer support and the 
exchange of best practices (Hargreaves & Fullan, 
2012, p. 145). In the complex classroom dynamics and 
cultural differences of Entre les murs, collaboration 
allows educators to draw from each other's 
experiences and expertise. Ongoing dialogue and 
reflection among teachers enable the development of 
effective strategies to address challenges so as to 
make continuous improvements to their teaching 
practices. 

Mentoring and Coaching programs provide novice 
teachers with guidance and support from experienced 
educators, thereby contributing to teacher retention and 
professional growth (Ingersoll & Strong, 2011, p. 212). 
In the challenging environment depicted in Entre les 
murs, mentoring becomes particularly significant as 
new teachers navigate the complexities of the 
classroom. Experienced mentors can offer valuable 
insights and practical advice, helping new teachers 
build their confidence in developing effective teaching 
strategies. 

Supporting Teacher Well-Being addresses the 
problem of excessive workload, providing effective time 
management strategies that are essential to alleviate 
teacher stress and burnout. The result is a healthier 
work-life balance (Kyriacou, 2019, p. 73). Supporting 

teacher well-being becomes paramount in Entre les 
murs where teachers face emotionally demanding 
circumstances on top of their official responsibilities. 
School administrators and policymakers must 
recognise the importance of teacher self-care, 
implementing supportive policies that reduce workload 
and prioritise well-being. 

Indeed, emotional support through counselling 
services and a supportive work environment is crucial 
for teacher well-being and job satisfaction (Skaalvik & 
Skaalvik, 2017, p. 106). Teachers in Entre les murs 
must often deal with difficult, emotionally charged 
situations; as such, access to counselling services can 
enhance teacher resilience and job satisfaction. So too 
can schools promote teacher well-being by fostering a 
positive and empathetic work environment, leading to 
improved student outcomes. 

Integration of Technology in Professional 
Development provides teachers with digital and literacy 
training, equipping them to leverage technology 
effectively in their instructional practices (Mouza, 2017, 
p. 45). Incorporating digital skills into professional 
development is crucial in Entre les murs, where 
technology can be a valuable tool for engaging 
students and enhancing learning experiences. By 
empowering teachers to use technology appropriately, 
educators can create dynamic and interactive lessons 
that resonate with their students. 

Online learning platforms offer flexibility and 
convenience for continuous professional growth and 
collaboration (Ertmer & Ottenbreit-Leftwich, 2013, p. 
92). Time constraints and geographical barriers in 
Entre les murs tend to limit traditional professional 
development opportunities, with online learning 
platforms bridging the gap. Such platforms lend 
teachers access to a wealth of resources, allowing 
them to engage in self-paced learning while providing 
an opportunity for networking and collaboration with 
educators from different regions. 

Theoretical Frameworks: Auteur Theory, Social 
Realism and Postcolonial Theory 

Analysing Entre les murs through the lens of auteur 
theory reveals Laurent Cantet's artistic vision and 
directorial control, evident in the film's naturalistic 
performances and character-driven narrative (Bazin, 
1967, p. 109). As an auteur, Cantet brings his unique 
perspective and style to the film, capturing the 
authentic experiences of students and teachers in the 
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banlieues. Thus, through auteur theory, we can 
appreciate the director's intentional choices together 
with the film's nuanced portrayal of social and 
educational realities. 

The film's emphasis on authentic portrayal aligns 
also with the principles of social realism, shedding light 
on the lived experiences of marginalised communities 
and social inequalities (Hill, 2006, p. 38). By delving 
into the everyday lives of the students and teachers, 
Entre les murs highlights the challenges they face in a 
disadvantaged educational context. The employment of 
social realism allows the film to call attention to the 
structural barriers and systemic issues that impact 
educational outcomes in the banlieues. 

Finally, examining Entre les murs through a 
postcolonial lens allows us to understand the 
complexities of the banlieue as a multicultural space 
shaped by cultural interactions and historical legacies 
(Said, 1978; Fanon, 1963; Bhabha, 1994). By 
challenging dominant narratives and disrupting 
stereotypes, the film brings the voices and experiences 
of marginalised communities to the foreground. 
Postcolonial theory allows us to explore how the film 
navigates cultural identity, power dynamics, and social 
boundaries in the banlieues. 

CONCLUSION AND RECOMMENDATIONS 

In conclusion, "Entre les murs" explores education, 
social dynamics, and cultural identity within the 
banlieue context. By applying auteur theory, social 
realism, and postcolonial theory, we gain valuable 
insights into the film's artistic choices, social 
commentaries, and engagement with power dynamics, 
cultural identity, and social inequalities. 

To enhance the understanding of the complexities 
of banlieue life, education, and social dynamics, further 
research should encompass other films addressing 
similar themes. By analysing these films collectively, 
scholars can uncover commonalities, divergences, and 
broader patterns within the representation of banlieue 
life, education, and social realities. 

Additionally, it is essential to investigate the impact 
and reception of Entre les murs beyond its cinematic 
realm. Understanding the film's influence on 
educational policies and practices, its reception among 
diverse audiences, together with its potential for 
fostering dialogue and social change can all shed light 
on its broader societal significance. 

Contextualising the Film 

An understanding of French banlieues' historical 
and social context is essential for grasping the 
background against which Entre les murs unfolds. 
Socioeconomic challenges, high levels of 
unemployment, and a significant immigrant population 
have each made a considerable impact on the French 
banlieues. Marginalisation and social exclusion have 
led to complex social dynamics and cultural tensions 
within these suburban neighbourhoods. Understanding 
the historical factors that have shaped the banlieues 
provides valuable insight into the film's exploration of 
identity, multiculturalism and the educational 
landscape. 

The history of French banlieues can be traced back 
to post-World War II urbanisation and the development 
of large-scale housing projects known as cités2. 
Initially, such estates were created to address the 
housing crisis exasperated by a growing population. 
However, over time, they became concentrated centres 
of poverty and social problems. Scholars such as 
Wacquant (2007) have examined the formation and 
evolution of French banlieues, highlighting the impact 
of urban policies, economic transformations and 
immigration patterns. 

French cinema has long explored and represented 
banlieue culture, presenting diverse narratives and 
perspectives. Films such as La Haine (1995), directed 
by Mathieu Kassovitz, and Banlieue 13 (2004), directed 
by Pierre Morel, have depicted the banlieue 
experience, often portraying the struggles and 
challenges faced by marginalised communities. In the 
case of Entre les murs, director Laurent Cantet offers a 
distinct perspective through his focus on the microcosm 
of a school, with its interactions between teachers and 
students. 

Cantet's approach to representing banlieue culture 
in Entre les murs can be seen as a departure from the 
more stereotypical and sensationalised portrayals 
found in some earlier films. By delving into the 
complexities and nuances of banlieue life, the film 
presents a distinctly humanistic and authentic portrayal. 
The director’s emphasis on character development, 
dialogue and the exploration of identity all serve to 
challenge prevailing narratives while providing a 

                                            

2In France, a “cité” refers to a housing estate or public housing complex, often 
found in urban areas and known for its distinctive architectural style. These 
areas can sometimes be associated with social and economic challenges. 
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platform for nuanced discussions on education, social 
integration and cultural diversity. 

Analysing Entre les murs compared to other 
banlieue films highlights its distinctive qualities and 
contributions. Comparisons can be made with films 
such as Ma 6-T va crack-er (1997), directed by Jean-
François Richet, or Les Misérables (2019), directed by 
Ladj Ly, exploring the banlieue experience. Such a 
comparative analysis allows for a deeper 
understanding of Cantet’s specific thematic and stylistic 
choices. This sheds light on the unique narrative 
strategies, social commentaries and aesthetic 
approaches employed in Entre les murs, and the film’s 
contribution to the evolution of the banlieue genre in 
French cinema. 

By contextualising the film within the historical and 
social framework of French banlieues, analysing its 
representation in cinema, and comparing it with other 
films, this academic exploration provides a 
comprehensive understanding of its significance and 
place within the broader cinematic landscape. Further, 
it serves to highlight the film's contribution to France's 
ongoing discourse on banlieue culture, education, and 
social issues. 

To further support the analysis, it is essential to 
draw upon the works of scholars whose extensive 
research and output have made significant 
contributions to understanding the French banlieues 
and their representation in cinema. For example, Loïc 
Wacquant, a prominent sociologist, has conducted 
detailed research on urban marginality and the social 
dynamics of the banlieues, providing valuable insights 
into the historical and sociological context (Wacquant, 
2007). His work sheds light on the socioeconomic 
factors that have shaped these neighbourhoods and 
influenced the experiences of their inhabitants. 

In addition, the film's unique portrayal of banlieue 
culture and its impact on education can be analysed 
through cultural studies. Scholars such as Stuart Hall 
and Paul Willis have explored the relationship between 
education, social class and cultural identity, providing 
theoretical frameworks to understand the dynamics of 
educational institutions within marginalised 
communities (Hall, 1992; Willis, 1977). Such insights 
enhance the examination of the film's depiction of the 
challenges teachers and students face in a multicultural 
and socio-economically diverse classroom. 

Moreover, by engaging with the works of film 
scholars, one can gain a deeper understanding of the 

aesthetic and narrative choices made by director 
Laurent Cantet. Analysing the director's filmmaking 
techniques and storytelling strategies can be informed 
by film theorists such as André Bazin, Gilles Deleuze 
and Laura Mulvey, each of whom has examined 
various aspects of cinematic representation, 
spectatorship and realism (Bazin, 2005; Deleuze, 1986; 
Mulvey, 1975). Their perspectives can offer valuable 
insights into the film's visual style, narrative structure 
and engagement with the audience. 

A comprehensive understanding of the film can be 
achieved by contextualising Entre les murs within the 
historical and social context of French banlieues, 
analysing its representation in cinema, and drawing 
upon the insights of scholars in relevant fields. Such a 
multidimensional approach enriches the film's 
interpretation, contributing to broader discussions on 
social issues, education and cultural representation 
within French society. 

Gilles Deleuze 

Prominent French philosopher Gilles Deleuze was 
one of the most influential figures in contemporary 
continental philosophy. While Deleuze is primarily 
known for his groundbreaking work in metaphysics, 
ethics and ontology, his contributions to film theory 
have been equally significant. In particular, his two-
volume work "Cinema 1: The Movement-Image" and 
"Cinema 2: The Time-Image," has revolutionised our 
understanding of the medium and its relationship with 
the world. In the context of the film Entre les Murs, 
Deleuze's ideas provide a unique perspective on the 
film's aesthetic and narrative strategies. 

Deleuze's approach departs from traditional film 
analysis, which tends to focus on cinema's content and 
narrative structure. Instead, Deleuze delves into the 
ontological aspects of cinema, exploring how films 
construct reality and shape our perception of time, 
space and movement. Central to Deleuze's cinematic 
philosophy is the idea of the image, which he divides 
into two fundamental types: the movement-image and 
the time-image. 

In "Cinema 1: The Movement-Image," Deleuze 
explores classical cinema in which the movement-
image predominates. The movement-image is 
characterised by its reliance on action, movement and 
continuity, producing a narrative-driven cinema that 
follows a structure of cause-and-effect – in other words, 
a coherent and linear representation of the world. In the 
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context of Entre les murs, Deleuze's concept of the 
movement-image allows us to analyse how the film's 
narrative unfolds, how characters interact, and the 
progression of the story through cause-and-effect 
relationships. 

However, it is in "Cinema 2: The Time-Image" 
where Deleuze's ideas become particularly relevant to 
films such as Entre les Murs. The time-image 
represents a shift in modern and postmodern cinema. 
In the time-image, Deleuze explores the dissolution of 
traditional narrative structures and linear time, giving 
rise to a more complex and fragmented representation 
of reality. 

In Entre les murs, we can observe instances of the 
time-image when the narrative deviates from 
conventional storytelling, exploring instead non-linear 
and non-causal sequences. The film blurs past, present 
and future boundaries, creating a sense of temporal 
dislocation. Deleuze's concept of the time-image helps 
us understand the film's exploration of memory, 
subjectivity and the fluidity of time within the context of 
the banlieues. 

Furthermore, Deleuze's emphasis on the "crystal-
image" in "Cinema 2" provides a lens to examine the 
film's representation of cultural identity and the 
banlieue as a multifaceted space. The crystal-image 
captures the coexistence of multiple perspectives, 
temporalities and identities within a singular frame. In 
Entre les murs, the banlieue is depicted as a complex 
social and cultural space in which various cultural 
interactions and historical legacies converge. Deleuze's 
crystal-image helps us appreciate the film's portrayal of 
the banlieue as a site of constant interplay and 
exchange between different cultures and identities. 

Deleuze's concept of the "any-space-whatever" 
helps us understand the spatial dynamics in Entre les 
murs. The any-space-whatever represents a space not 
bound by predefined functions or fixed identities, but 
one of potentiality and transformation in which various 
possibilities coexist. In the film, the classroom is an 
any-space-whatever, constantly shifting and adapting 
to the students' and teachers' diverse needs and 
experiences. Deleuze's concept allows us to analyse 
the fluidity and openness of the classroom as a site of 
education and cultural exchange. 

In conclusion, Gilles Deleuze's contributions to film 
theory – particularly his exploration of the movement-
image, the time-image, the crystal-image, and the any-

space-whatever – offer valuable insights into the 
aesthetic and narrative choices made in Entre les 
murs. His philosophical framework allows us to 
appreciate the film's complex representation of time, 
space and cultural identity within the banlieue context. 
Engaging with Deleuze's cinematic philosophy can 
deepen our understanding of Entre les murs, together 
with its artistic significance in the broader cinema 
landscape and cultural representation. 

Dialogues in Entre les murs: Exploring Interactions 
and Perspectives 

In this section, we will delve into excerpts of 
dialogue from Entre les Murs that capture crucial 
moments of interaction and communication within the 
film. These dialogues provide a window into the 
complexities of the educational setting, offering insights 
into the challenges, frustrations and aspirations of both 
teachers and students. Through analysis and reflection, 
we gain a deeper understanding of the dynamics and 
themes that Cantet explores.  

Dialogue 1 

25mins 33: Technology teachers bursts into the staff 
room 

Technology teacher: Damn it! I'm fed up 
with these clowns! I don't want to see 
them any more. I don't want to see them 
any more. It's like nothing makes sense. 
They don't know anything at all. They 
stare at you like you're a chair as soon as 
you even try to teach them the tiniest 
thing. Let them stay in their mess. I'm not 
going to go after them, enough is enough! 

Honestly, the level of pettiness and bad 
faith to provoke conflicts is unreal. Go 
ahead, guys, go ahead. Stay in your 
crappy neighbourhood. And for your whole 
lives, you'll just stay there in your 
neighbourhood. It'll serve you right. I'll talk 
to the principal, I'll tell him I'm not taking 
the 9th graders any more until the end of 
the year. Fine. They won't have any tech 
classes until the end of the year, big deal. 

Oh come on, really? It's been three 
months since they started tech classes. 
Not a second of actual tech work. 

Have you seen the students in the 
courtyard? They look like animals in heat. 
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Jumping on each other and making wild 
animal noises. But this is just absurd. 
Even during class, even during class, I've 
got Kevin making animal sounds [imitating 
animal's noises]. But I've never seen 
anything like it. I've been teaching for five 
years and I've never seen this kind of 
thing. Seriously. We're not dogs, after all3. 

This dialogue makes evident the frustration and 
challenges faced by the technology teacher in a French 
school, reflecting the complex dynamics within the 
educational landscape, particularly in marginalised 
communities. Scholars such as Ball (2008) and Dubet 
(2004) have examined the impact of social inequalities 
and the reproduction of social divisions within the 
education system. The technology teacher's 
exasperation with his student's lack of interest and 
disruptive behaviour can be interpreted as a response 
to the broader socioeconomic challenges and cultural 
tensions in French banlieues. 

The teacher's statement, “I do not want to see them 
any more. It is a mess. They do not know anything”, 
highlights his frustration with his students' perceived 
lack of knowledge and engagement. Such a sentiment 
aligns with the concerns raised by scholars like Dubet 
(2004), who emphasise the role of schools in simply 
reproducing social divisions, challenging the 
achievement of equal opportunities in education. 

The teacher's reference to the student's behaviour 
in the schoolyard, where they are “Jumping on each 
other and making wild animal noises” underscores the 
cultural tensions and complex social dynamics present 
in French banlieues. This observation resonates with 
the research of Ball (2008) and Dubet (2004), who 
discuss the social context of marginalised communities 
together with its impact on educational outcomes. 

Moreover, the teacher's frustration extends to his 
experience with one student, Kévin, who constantly 
disrupts the class. His exclamation, “I've been teaching 
for five years and I've never seen this kind of thing” 
highlights the unique challenges he faces in his 
teaching career. This echoes the findings of scholars 
like Ball (2008), who argue that teachers working in 
disadvantaged areas often encounter particular 
difficulties due to social inequalities and cultural 
dynamics. 

                                            

3Translated from French. 

Through Dialogue 1, Entre les murs provides a 
glimpse into the complexities of the French education 
system and the challenges teachers face in 
marginalised communities. The frustrations expressed 
by the technology teacher reflect broader issues of 
social inequality, cultural tensions and the reproduction 
of social divisions within the educational landscape. 
Such themes resonate with the research of scholars 
such as Ball (2008) and Dubet (2004), who have 
examined the impact of socioeconomic factors on 
educational outcomes and the experiences of teachers 
in marginalised communities. By referencing these 
scholars, we gain a deeper understanding of the 
contextual backdrop against which the dialogue 
unfolds, and the broader implications it carries within 
the film. 

Dialogue 2 

Dialogue 2 in Entre les murs provides insights into 
the complexities of parental perspectives, challenging 
conventional notions of marginalisation and identity 
within the French education system. 

The exchange occurs during a parents-teachers 
meeting, with a pupil's parent discussing their child's 
behaviour and social identity with the teachers. The 
parent's initial remarks challenge the notion that 
teenagers who engage with their family, achieve good 
grades, and maintain stable friendships should be 
considered marginal or deviant. This perspective aligns 
with the sociological theories of Pierre Bourdieu, who 
explored the influence of social capital, habitus and 
symbolic violence on educational trajectories 
(Bourdieu, 1990). The parent questions the system's 
judgment based on their child's appearance, 
suggesting that the student's alternative dressing style 
should not be a cause for concern or a barrier to 
understanding. 

This critique reflects the work of sociologist Marie 
Duru-Bellat, who examined the inflation of educational 
expectations together with the disillusionment with 
meritocracy in the French education system (Duru-
Bellat, 2009, 2010). The parent's questioning of the 
system's emphasis on conformity aligns with Duru-
Bellat's argument that the educational system should 
be more responsive to individual students’ needs and 
aspirations. 

Through this dialogue, Entre les murs presents a 
nuanced portrayal of parental concerns, challenging 
stereotypes associated with marginalised students. By 
highlighting the importance of recognising individuality 
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and fostering dialogue, a greater understanding of 
diverse perspectives within the educational context is 
achieved. 

In conclusion, Dialogue 2 in Entre les murs 
examines the complexities of parental perspectives, 
challenging the prevailing assumptions about 
marginalisation and identity within the French 
education system. The insights of scholars such as 
Pierre Bourdieu and Marie Duru-Bellat enhance our 
understanding of the social dynamics and power 
structures at play in the film's portrayal of parental 
engagement and resistance. By referencing these 
scholars' works, we can further explore the sociological 
dimensions of the dialogue, and its significance within 
the broader context of educational systems. 

Dialogue 3 

The third dialogue from Entre les murs features a 
heated exchange between students Olivier, Carl, 
Boubacar, and Souleyman, highlighting themes of 
cultural identity, national belonging and intergroup 
dynamics. The exchange sheds light on the 
complexities of multiculturalism, together with the 
challenges of fostering understanding and respect 
within a diverse educational environment. 

The dialogue begins with Carl expressing his 
frustration over the excessive focus on the African Cup 
of Nations, claiming that everyone is tired of hearing 
about it. Such a statement reflects the tension between 
different cultural identities and interests within the 
classroom while also touching upon the students' 
desire for topics that resonate more closely with their 
experiences and interests. 

The ensuing conversation between Carl and 
Boubacar revolves around French identity and the 
significance of national origin. Boubacar challenges 
Carl's identification as an "Antillais4" rather than a 
"Français," highlighting the complexity of multiple 
identities and the struggle for recognition and 
acceptance. The exchange therefore reflects the works 
of sociologists such as Éric Macé, who explore the 
intricate dynamics of multiculturalism and the 
negotiation of identity within French society (Macé, 
2008). 

The dialogue intensifies with the intervention of 
Souleyman, who expresses his discontent with Carl's 

                                            

4“Antillais” translates to "West Indian" in English. It refers to people or things 
from or related to the Caribbean islands, also known as the West Indies. 

attitude and language. Souleyman's response 
underscores the power dynamics and tensions that can 
arise within diverse student groups, highlighting the 
challenges of intergroup relations and the need for 
constructive dialogue and understanding. 

Through Dialogue 3, Entre les murs delves into the 
complexities of cultural identity, national belonging, and 
the dynamics of intergroup interactions within the 
educational context. It raises questions about the 
negotiation of identities, the influence of cultural 
background on social relationships, and the role of 
dialogue in fostering mutual respect and 
understanding. 

In conclusion, Dialogue 3 in Entre les murs offers a 
glimpse into the intricate dynamics of cultural identity 
and intergroup tensions within the French classroom. 
The dialogue challenges conventional notions of 
national belonging, highlighting the complexities of 
multiple identities and the struggle for recognition. By 
referencing the works of sociologist Éric Macé, we gain 
deeper insights into the socio-cultural dimensions of 
the dialogue, together with its relevance to broader 
discussions on multiculturalism and identity in 
educational settings. 

Dialogue 4 

Dialogue 4 in Entre les Murs portrays a 
conversation between a student and the teacher, 
Olivier, raising essential issues related to learning, 
comprehension, and academic aspirations. It thus 
provides a glimpse into the challenges students and 
teachers face in the classroom environment. 

The exchange begins with the student expressing 
their frustration, stating that they have not learned 
anything compared to their classmates. This admission 
highlights the importance of individual learning 
experiences and the need for personalised support and 
guidance in the educational system. 

Olivier responds to the student by assuring them 
they have learned as much as their classmates. He 
acknowledges that it is not always easy to recall 
everything learned immediately, emphasising the 
significance of active searching and acquiring 
knowledge. Olivier's response reflects the pedagogical 
approach of recognising different learning styles and 
fostering a growth mindset among students (Dweck, 
2006). 

The student further expresses their lack of 
comprehension, stating they need help understanding 
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what is being taught in various subjects. This struggle 
with comprehending content across different disciplines 
underscores the importance of effective teaching 
methods, clear communication, and student 
engagement in promoting comprehension and 
academic success. 

Once again, Olivier attempts to reassure the 
student, suggesting that the latter’s claim to a lack of 
understanding of anything in any subject is inaccurate. 
He reminds the student that they have time to think 
about their future orientation, and that their pathway to 
vocational education depends on their performance in 
the third year. Olivier's response reflects the teacher's 
role in guiding and supporting students through their 
educational journey. 

Dialogue 4 in Entre les murs illuminates the 
challenges of learning, comprehension, and career 
planning within the school setting. It underscores the 
importance of individualised support, effective teaching 
strategies, and fostering a growth mindset among 
students. The dialogue raises questions about the role 
of teachers in addressing individual learning needs and 
promoting academic success. 

In conclusion, Dialogue 4 in Entre les murs sheds 
light on students' challenges in understanding and 
comprehending various subjects. The dialogue 
emphasises the importance of personalised support, 
effective teaching methods, and student engagement in 
promoting learning and academic achievement. By 
referencing the work of psychologist Carol Dweck, we 
gain further insights into the pedagogical approaches 
and mindset necessary for student success. 

In sum, the four dialogues from Entre les Murs shed 
light on various aspects of the film's educational 
experience and social dynamics. Through these 
exchanges, the film captures the complexities of 
teaching, student-teacher relationships, cultural 
tensions, and communication challenges in a diverse 
and multicultural environment. 

The first dialogue highlights the frustration and 
disillusionment of the technology teacher, who 
expresses his exasperation with the student's lack of 
interest and engagement. This dialogue underscores 
teachers' difficulties in connecting with their students, 
together with the impact of social and cultural factors 
on the educational experience. 

In the second dialogue, the parent's perspective 
challenges the notion of marginalisation and 

stereotypes associated with students from the 
banlieues, raising crucial questions about individuality, 
dialogue and understanding between generations and 
cultural backgrounds. The exchange serves as a 
reminder that students are not simply products of their 
environment but individuals with unique experiences 
and aspirations. 

Dialogue three, meanwhile, delves into the sensitive 
topic of identity and national belonging, exemplifying 
the clash of perspectives and misunderstandings that 
can arise in a diverse educational setting. The 
exchange between students highlights the complexities 
of multiculturalism, the significance of sports in identity 
formation, and the challenges of reconciling various 
cultural affiliations. 

Lastly, dialogue four explores the issue of 
comprehension and educational aspirations. The 
student's frustration and confusion is reflective of some 
students' challenges in understanding the learning 
material and envisioning their future paths. It 
emphasises the importance of effective 
communication, personalised guidance, and 
considering students' needs in the educational process. 

Scholars have provided valuable insights into the 
themes and issues raised by these dialogues. For 
example, Bourdieu (1984) has examined the role of 
cultural capital in education, highlighting the disparities 
in knowledge and resources. Merle (2007) has 
explored social inequalities within the education 
system, shedding light on the challenges faced by 
marginalised students. Similarly, Dubet (2004) has 
analysed the reproduction of school social divisions. 

Furthermore, Astolfi (2005) has contributed to 
understanding pedagogical approaches that foster 
critical thinking and intellectual development. Duru-
Bellat (2009), Dubet, Duru-Bellat & Vérétout (2010) 
have examined educational reforms and their impact 
on reducing disparities. These scholars and their 
research provide valuable context and theoretical 
frameworks for interpreting the dialogues and 
understanding the broader educational landscape. 

In conclusion, the dialogues in Entre les Murs offer 
glimpses into the French education system's 
complexities, challenges and human interactions. 
Through these exchanges, the film invites reflection on 
the role of education in shaping identity, the dynamics 
of multiculturalism, and the importance of effective 
communication and understanding. Scholars' insights 
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further enrich our understanding of these dialogues and 
the social and educational contexts they represent. 

Examination of Cultural Studies or Sociological 
Perspectives on the Film 

Entre les murs presents a rich tapestry of social and 
cultural contexts that can be examined through cultural 
studies and sociological perspectives. Scholars such 
as Stuart Hall, bell hooks, Pierre Bourdieu and Paulo 
Freire have contributed significant works in these fields, 
shedding light on the film's themes and underlying 
messages. By drawing on their insights, we can 
deepen our understanding of the film's intricate 
exploration of social structures, power dynamics and 
the impact of education on individuals and 
communities. 

Stuart Hall, a prominent cultural theorist, delves into 
the relationship between culture, representation and 
identity in his influential book "Representation: Cultural 
Representations and Signifying Practices" (1997). 
According to Hall, culture plays a pivotal role in shaping 
the perceptions and identities of individuals, providing 
the framework through which we interpret and 
understand the world (Hall, 1997, p. 1). His concept of 
"Encoding/Decoding" offers valuable insights into the 
complex process of deciphering media texts, and how 
audiences negotiate meaning (Hall, 1997, p. 128). In 
the context of Entre les murs, Hall's ideas allow us to 
examine how cultural representations within the film 
shape our understanding of the banlieue, its 
inhabitants, and the educational system. 

Turning to bell hooks' work, "Outlaw Culture: 
Resisting Representations" (1994) provides a critical 
perspective on the significance of marginalised voices 
in challenging dominant representations. Hooks 
explores the potential of marginalised individuals and 
communities to subvert oppressive systems in order to 
assert their agency (hooks, 1994, p. 124). Her analysis 
of "Representations of Whiteness in the Black 
Imagination" sheds light on power dynamics and the 
intersection of race with representation (hooks, 1994, 
p. 150). By applying Hooks' insights to Entre les murs, 
we can discern how the film challenges dominant 
narratives so as to amplify the voices and experiences 
of marginalised students within the banlieue. 

Pierre Bourdieu, a renowned sociologist, provides a 
lens through which we can analyse the film's portrayal 
of power dynamics within the educational system. His 
seminal work on cultural reproduction and social 

reproduction (Bourdieu, 1977, p. 487) highlights how 
cultural practices and institutions perpetuate social 
inequalities. By examining the various forms of capital, 
including cultural and symbolic capital, we can 
understand how these factors shape educational 
experiences and outcomes within the banlieue. 

Paulo Freire, an influential educator and 
philosopher, presents his pedagogical theories in 
"Pedagogy of the Oppressed" (1970). Freire's critique 
of the banking concept of education challenges 
traditional teaching methods that stifle critical thinking, 
perpetuating oppressive power dynamics (Freire, 1970, 
p. 72). Conversely, his exploration of the problem-
posing method emphasises the importance of dialogue, 
student engagement and the co-construction of 
knowledge (Freire, 1970, p. 97). By applying Freire's 
pedagogical theories to Entre les murs, we can analyse 
the film's depiction of teaching and learning processes, 
the role of the educator, and the potential for 
transformative education within a challenging social 
context. 

Applying these cultural studies and sociological 
perspectives demonstrates that Entre les murs 
emerges as a deeply nuanced exploration of social 
realities, power struggles and educational dynamics 
within the banlieue. It underscores how culture, 
representation and social structures intersect, 
influencing individuals' experiences and opportunities 
by examining the film's depiction of the banlieue's 
social fabric, and how the educational system either 
reinforces or challenges existing power structures. 
Bourdieu's concept of cultural capital helps us analyse 
how certain forms of knowledge, language and cultural 
practices are valued within the educational setting, 
shaping students' experiences and prospects. We are 
prompted to reflect on how the film exposes the 
inequities within the educational system, together with 
the broader societal implications of such disparities. 

Drawing on Paulo Freire's pedagogical theories, we 
delve into the film's portrayal of teaching and learning 
processes. The critique of the banking concept of 
education raises questions about the role of educators 
in empowering students and fostering critical thinking. 
As we witness the interactions between the teacher, 
François Marin, and his students, we are compelled to 
consider the potential for transformative pedagogy that 
encourages dialogue, participation, and the co-creation 
of knowledge. The film exposes the tensions between 
traditional teaching methods and the need for 
pedagogical approaches that promote agency, 
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empowerment and cultural relevance within the 
banlieue context. 

Expanding our analysis within the cultural studies 
and sociological frameworks allows us to situate Entre 
les murs within broader academic discourses. The film 
offers a nuanced exploration of educational dynamics, 
providing a window into more significant social issues 
such as the complexities of cultural identity, power 
relations and the impact of social inequalities. By 
critically engaging with the work of scholars such as 
Stuart Hall, bell hooks, Pierre Bourdieu, and Paulo 
Freire, we gain valuable insights into the film's 
underlying messages, its societal implications and its 
potential to inspire further research and discussions. 

As we reflect on Entre les murs and its engagement 
with cultural studies and sociological perspectives, we 
are reminded of the need to continue studying films 
that shed light on marginalised communities, challenge 
dominant narratives, and provide nuanced 
representations. Further research should explore how 
cinema can contribute to social transformation, inspire 
dialogue, and foster a deeper understanding of the 
complex social realities we face. Examining films 
through diverse theoretical frameworks can uncover 
new perspectives and challenge existing paradigms 
while promoting inclusive and equitable societies. 

Teachers in the Spotlight: Unveiling the Dynamics 
of Education in Entre les murs 

The dynamics of authority and engagement within 
the classroom setting are central to the narrative in 
Entre les murs. The interactions between teachers and 
students reveal a complex power play that influences 
the learning process and shapes the educational 
experience. This section delves into examining these 
dynamics, shedding light on the roles of authority, 
student engagement, and the negotiation of 
knowledge. 

The Role of Authority in the Classroom 

Within the classroom, the teacher's authority is 
crucial in establishing discipline, maintaining order, and 
facilitating learning. However, the film challenges 
traditional notions of authority by presenting a more 
nuanced and dynamic portrayal. For instance, the 
teacher, Olivier, navigates the delicate balance 
between asserting his authority on the one hand, and 
engaging with students on a more personal and 
empathetic level on the other. 

Michel Foucault 

Michel Foucault, a prominent French philosopher 
and social theorist, has significantly influenced the 
study of power, knowledge and disciplinary 
mechanisms in various institutions, including education. 
Such ideas provide valuable insights into the dynamics 
of authority within the classroom, shedding light on how 
that authority functions as a complex web of 
relationships and strategies for control. In the context of 
the film Entre les murs, Foucault's concepts can be 
applied to understand the interactions between the 
teacher and students together with the underlying 
power dynamics at play. 

One of Foucault's critical contributions to 
understanding power is his concept of disciplinary 
power. In his seminal work "Discipline and Punish: The 
Birth of the Prison," Foucault explores the historical 
development of disciplinary mechanisms that emerged 
in modern societies to regulate individuals and 
institutions. He describes how power is exercised not 
just from a central authority but is diffused throughout 
various hierarchical institutions, including schools. 

In Entre les murs, the school setting becomes a 
microcosm of disciplinary power in which the teacher, 
Olivier, wields authority, but that authority is neither 
absolute nor unchallenged. Foucault's panopticon 
concept – a metaphorical structure of surveillance and 
control – can be applied to classroom dynamics. The 
teacher's constant monitoring of students together with 
their awareness that they are being observed influence 
their behaviour and self-regulation, reflecting the 
disciplinary nature of the educational system. 

However, Foucault also emphasises that power is 
not purely repressive but can also be productive. In his 
later work, "The History of Sexuality," Foucault 
introduces the concept of bio-power, referring to how 
power operates on and through the bodies of 
individuals to manage and regulate populations. This 
concept can be seen in how the teacher in Entre les 
murs seeks to shape the behaviour and attitudes of his 
students, not just through punishment and discipline 
but also through encouragement, guidance and 
mentorship. 

Moreover, Foucault's notion of governmentality is 
relevant to the film's exploration of authority. 
Governmentality refers to the techniques and strategies 
institutions and individuals use to govern themselves 
and others. As a teacher, Olivier embodies the role of a 
"governmental" figure, responsible for shaping the 
conduct of his students while guiding them toward 
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certain norms and values. The film delves into the 
complexities of this role as Olivier grapples with the 
diverse personalities and backgrounds of his students, 
each with their agency and resistance to authority. 

Foucault's ideas also intersect with the theme of 
knowledge and the relationship between knowledge 
and power. In "The Archaeology of Knowledge," he 
examines how knowledge is not neutral but is 
influenced by power structures and historical contexts. 
In Entre les murs, knowledge is transmitted from the 
teacher to the students, becoming moulded by their 
interactions and negotiations. The film questions the 
authority of knowledge and highlights the potential for 
knowledge to be co-constructed in the classroom. 

Furthermore, Foucault's concept of the "subject" 
and "subjectification" is relevant to the portrayal of 
students in the film. Foucault argues that individuals 
are not merely passive recipients of power but are 
actively involved in their subjectification. In Entre les 
murs, we see the students assert their agency by 
challenging the teacher's authority, reflecting the 
complex interplay between power and resistance. 

Applying Foucault's theories to Entre les murs 
enriches our analysis of the classroom's authority and 
power dynamics. The film's exploration of disciplinary 
power, governmentality, knowledge, and 
subjectification offers a thought-provoking commentary 
on the complexities of education and the intricate 
relationships between teachers and students. 
Foucault's work is a valuable theoretical framework for 
understanding the film's depiction of authority and 
power dynamics in educational institutions. 

Student Engagement and Agency 

Entre le murs explores also the notion of student 
engagement and agency within the classroom. 
Students' active participation and ownership of their 
learning experiences are essential for a meaningful 
educational process. Scholars like Paulo Freire have 
emphasised the importance of dialogue and critical 
thinking in empowering students and fostering their 
agency (Freire, 1970, p. 74). In Entre les murs, the 
students' diverse backgrounds, experiences, and 
perspectives are brought to the forefront, challenging 
the traditional teacher-student dynamic so as to invite a 
more inclusive and participatory approach to education. 

Negotiation of Knowledge and Identity 

The negotiation of knowledge and identity emerges 
as a significant theme in Entre les murs. Students' 

cultural backgrounds, social contexts and personal 
experiences shape their understanding and inter-
pretation of the curriculum. The film raises questions 
about whose knowledge is valued and whose voices 
are heard within the educational system. Scholars such 
as Stuart Hall have examined the relationship between 
education and identity, highlighting how it is influenced 
by factors such as race, class and culture (Hall, 1992, 
p. 23). In the film, the students’ interactions with the 
curriculum together with their discussions with the 
teacher reflect the ongoing negotiation of knowledge 
and identity within the classroom. 

The Impact of Pedagogical Approaches 

The pedagogical approaches employed by the 
teacher in Entre les murs must profoundly impact the 
classroom dynamics. The film showcases various 
teaching strategies, from traditional lectures to 
interactive discussions and group activities. Scholars 
such as John Dewey have emphasised the importance 
of student-centred pedagogy, emphasising hands-on 
learning and experiential education (Dewey, 1916, p. 
25). The film raises questions about the effectiveness 
of different teaching methods, and the need for 
pedagogical approaches that cater to the students' 
diverse learning styles and needs. 

Scholars' Perspectives on Power and Engagement 
in Education 

Scholars have provided valuable insights into power 
dynamics and engagement in educational settings, 
shedding light on the complexities portrayed in Entre 
les murs. The works of researchers such as bell hooks, 
Henry Giroux and Lisa Delpit offer critical perspectives 
on the relationships between power, education and 
student engagement (hooks, 1994, p. 87; Giroux, 1988, 
p. 112; Delpit, 1995, p. 45). Their analyses contribute 
to a deeper understanding of the issues depicted in the 
film and the broader socio-political context of 
education. 

Entre les Murs presents a thought-provoking 
exploration of the pedagogical power-play within the 
classroom. 

Exploring Discipline and the Concept of Point 
Systems: Advantages, Limitations, and Debates in 
Entre les murs 

Entre les murs introduces the concept of a penalty 
points system for students, sparking a group discussion 
among teachers, administrators, parents and students.  
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This section aims to analyse and critically examine 
the idea of the penalty points system as portrayed in 
the film, exploring its advantages and limitations. 
Additionally, the reasons for the abrupt end to the 
discussion of the matter in the film will be explored. 
This analysis draws on scholarly perspectives and 
theoretical frameworks to better understand the 
complexities surrounding discipline in the educational 
setting. 

The Principle of the Penalty Points System: In Entre 
les murs, the penalty points system reflects the attempt 
to establish a structured framework for maintaining 
discipline within the school environment. Students 
begin with a set number of points, with points deducted 
for rule violations, eventually resulting in disciplinary 
consequences. According to the film, the system aims 
to promote accountability while deterring students from 
engaging in undesirable behaviour (Être et parler: 
Being and speaking French in Abdellatif Kechiche's 
L'Esquive (2004) and Laurent Cantet's Entre les murs 
(2008), Dana Strand).  

The scene introducing penalty points takes place at 
night in a U-shaped conference room. Present in the 
room are five or six teachers, a member of the school 
administration, representatives of the parents' 
association, and two pupils, a boy and a girl, from the 
current year. The parents of these students, who are 
also present, represent the fourth grade.  

Here is the dialogue: 

Headmaster: Two weeks ago, during the 
last staff meeting, the teachers came up 
with a proposal to introduce a point 
system for students, based on the driving 
license points system. When a student 
violates the school rules, they would lose 
points. So, I turn to the teachers since this 
idea came from them. 

Stéphane: Yes, indeed, since the start of 
the school year, we've noticed an increase 
in problems within the school. 
Punishments no longer have any effect on 
the students. That's why we came up with 
the idea of this point system. For instance, 
we would start each student with six 
points, and depending on the seriousness 
of the offence, we could deduct one or two 
points. 

Parent representative No. 1: And when 
they reach zero, what happens? 

Stéphane: When they reach zero, it goes 
to the disciplinary committee. 

Parent representative No. 2: Well, as a 
parent representative, what I observe is 
that once again, we're following the same 
pattern that always happens in this school. 
You seem to focus a lot on penalizing and 
never on rewarding the students. 

Sophie: No, but the students can build 
their own sense of accomplishment. It's 
through their grades, progressing to the 
next grade level. And we recognize their 
achievements during the parent-teacher 
meetings, with encouragements for high 
grades, and then there's the honour roll. 
There are commendations. These are not 
insignificant. 

Burak’s mother: In your system, you take 
points away from those who misbehave, 
but if we take the system to its extreme, 
why not give points to those who do good 
things? 

Sophie: Like good behaviour points? 

Julie: Yes, I agree with promoting positive 
behaviour, but if a student accumulates, 
let's say, 34 points, then they have a wide 
margin for misbehaviour, and then we 
won't be able to control them any more. 

Frédéric: Without even reaching the 
hypothetical 34 points, having 6 points on 
a permit means a student can cause real 
problems without being sanctioned. 
Because, well, 1 or 2 points on the permit, 
that's not what I'd call a real punishment. It 
leads to a sense of impunity, which is 
ultimately quite dangerous. To me, this is 
a classic example of a bad idea. 

Headmaster: Well, in that case, we could 
perhaps find a punishment that would 
make a student lose all their points at 
once. But then the permit would lose its 
entire purpose. It's not easy. 

François: What you call a sense of 
impunity is also what gives us some room 
to manoeuvre. I believe that dealing with 
strict, black-and-white punishments 
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doesn't allow us to adapt to individual 
situations. 

Frédéric: No, I completely disagree. If you 
establish a rule, it should be applied the 
same way to all students. You break it, 
you get punished; otherwise, why bother 
establishing a rule at all? 

François: No, but it's always having to 
deal with extremely strict rules that creates 
the most tension. Take the example of cell 
phones, for instance. We agreed on a 
common rule that they are absolutely not 
allowed during class. I'm sorry, I'll admit it, 
I bend that rule because I realized that I 
don't have an issue with it. It's because 
there's room for flexibility and a margin of 
tolerance. 

Frédéric: Well, it's the reign of 
arbitrariness, then5. 

Advantages and Limitations: As depicted in the film, 
the penalty points system has advantages and 
limitations. On the one hand, it provides a clear 
structure for addressing disciplinary issues so as to 
maintain order in the school, offering a standardised 
approach to evaluating and addressing student 
misconduct. The system also fosters a sense of 
responsibility and consequences for actions, potentially 
encouraging students to reflect on their behaviour (Être 
et parler: Being and speaking French in Abdellatif 
Kechiche's L'Esquive (2004) and Laurent Cantet's 
Entre les murs (2008), Dana Strand). 

However, scholars have argued that penalty points 
can be an overly simplistic approach to discipline, 
failing to consider the underlying causes of student 
misbehaviour (Être et parler: Being and speaking 
French in Abdellatif Kechiche's L'Esquive (2004) and 
Laurent Cantet's Entre les murs (2008), Dana Strand). 
The abrupt termination of the discussion in the film 
suggests that the system may face significant 
resistance or challenges in its implementation due to 
concerns about fairness, the potential for 
stigmatisation, and the effectiveness of punitive 
measures. 

Listing Infractions and Determining Legitimate 
Sanctions: Engaging students in the listing, by order of 

                                            

5Translated from French 

severity, of the infractions that warrant disciplinary 
action allows for critical examination of disciplinary 
practices. Such an exercise encourages students to 
reflect on the consequences of their actions before 
considering the effectiveness and appropriateness of 
various sanctions. In other words, the input of students 
in determining legitimate and sufficient sanctions can 
help foster a sense of ownership and inclusion in the 
disciplinary process (Pedagogy of the Oppressed, 
Paulo Freire, 1970, p. 97). 

Further, this kind of discussion prompts students to 
consider whether new rules and sanctions should be 
imposed, motivating them to justify their suggestions. 
This encourages critical thinking while promoting 
dialogue about alternative approaches to discipline 
rather than relying solely on punitive measures. For 
instance, students may explore restorative justice 
practices or proactive interventions that seek to 
address the root causes of misbehaviour. (Pedagogy of 
the Oppressed, Paulo Freire, 1970, p. 72). 

The Limitations of the System and the Dilemma of 
Exclusion: It is essential to highlight the inherent 
limitations of the penalty points system. On the one 
hand, schools aspire to be inclusive environments, 
promoting integration and learning for all students. 
However, they are sometimes compelled to exclude 
those who fail to adhere to the minimum level of good 
conduct. This dilemma is evident in the film, particularly 
in the cases of Carl and Souleymane, whose non-
compliance with the disciplinary standards leads to 
uncertain consequences and potential exclusion from 
the school community. 

Scholars have extensively discussed the challenges 
of balancing the need to maintain discipline on the one 
hand with that of creating an inclusive and supportive 
educational environment on the other. The works of 
scholars such as Dana Strand ("Être et parler: Being 
and speaking French in Abdellatif Kechiche's L'Esquive 
(2004) and Laurent Cantet's Entre les murs (2008)) 
and Paulo Freire (Pedagogy of the Oppressed) shed 
light on the complexities of disciplinary practices 
together with their impact on student development. 

By examining the concept of a penalty points 
system and its portrayal in Entre les murs, we gain 
insights into deeper debates about school discipline. It 
underscores the importance of considering alternative 
approaches that prioritise dialogue, restorative justice, 
and proactive interventions to address the underlying 
issues behind student misbehaviour. This academic 
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exploration catalyses further discussions and critical 
analysis to foster a more holistic and inclusive 
disciplinary framework within educational institutions. 

Challenges and Criticisms of the French Education 
System 

The French education system has faced difficulties 
throughout its history, prompting ongoing debates and 
calls for reform. In this section we will delve into some 
of the challenges and criticisms faced by the system, 
shedding light on the areas that have sparked scrutiny 
while discussing the ongoing debates surrounding its 
structure, practices, and outcomes. By reaching into 
these areas, we can better understand the complexities 
faced and the reasons behind calls for improvement. 

Further, scholars and researchers have contributed 
valuable insights into these challenges, providing a 
deeper understanding of the complexities involved. By 
exploring these criticisms, we can identify potential 
areas for reform and advancement in the French 
education system. 

One significant challenge faced by the French 
education system is the issue of social inequality and 
educational disparities. The research of Teese et al. 
(2007, p. 20) highlights the persistent social inequalities 
in access to quality education. Such disparities can be 
influenced by socioeconomic background, ethnicity and 
geographic location, with disadvantaged students often 
facing additional barriers. Duru-Bellat's work 
underscores the need for targeted interventions and 
policies to address these inequalities, promoting 
educational equity. 

Another complaint is the education system’s focus 
on rote learning and a rigid curriculum. Critics argue 
that the system prioritises memorisation over critical 
thinking and creativity, potentially hindering students' 
intellectual development. Philippe Meirieu (2014, p. 
102) highlights the need to shift towards more student-
centred and inquiry-based approaches that foster 
active learning and critical engagement. Emphasising 
the development of analytical and problem-solving 
skills can better prepare students for the complexities 
of the modern world. 

The standardised testing culture upon which the 
French education system relies has also drawn 
criticism. Excessive focus on exams and rankings is 
alleged to place undue pressure on students while 
narrowing the scope of their education. Pascale Haag 
(2015, p. 45) explores the impact of high-stakes testing 

on student well-being, arguing for a more holistic 
approach to assessment that values diverse forms of 
intelligence and personal development. 

A further concern is the French education system's 
need for teacher autonomy and professional 
development. Christian Maroy's (2008, p. 82) research 
highlights the constraints placed upon teachers, 
including a rigid curriculum and limited decision-making 
power. Maroy argues for greater teacher 
empowerment, professional development opportunities 
and greater collaboration aimed at enhancing 
instructional practices and student outcomes. 

Moreover, the integration of technology and digital 
resources with the classroom environment has been 
debated and criticised. Scholars such as Thierry 
Karsenti and Simon Collin (2013, p. 73) discuss the 
challenges and opportunities associated with digital 
technologies in education. They highlight the need for 
adequate training and support for teachers to 
effectively incorporate technology into their 
pedagogical practices, ensuring its meaningful 
integration for enhanced learning experiences. 

As we move into 2023, further challenges and 
criticisms have emerged in the French education 
system. Recent research by Sophie Orange (2023, p. 
91) highlights increasing concerns regarding mental 
health and well-being among students. Pressures of 
academic performance, competition and social 
expectations have contributed to high levels of stress 
and anxiety among French students. Orange argues for 
integrating well-being initiatives and support services 
within schools to address these problems, promoting a 
healthy learning environment. 

Another area of focus in recent years has been the 
need for greater emphasis on interdisciplinary and 
practical skills. Scholars such as Jean-Pierre Fournier 
(2023, p. 117) emphasise the importance of preparing 
students for the dynamic and rapidly changing job 
market. The curriculum reforms they advocate prioritise 
critical thinking, problem-solving, creativity and 
collaboration across various disciplines. 

Moreover, French society's increasing diversity and 
multiculturalism have exerted pressure upon the 
education system. Fatima Baïz's (2023, p. 135) 
research explores the need for inclusive education 
practices that recognise and value all students' cultural 
backgrounds and identities. Baïz argues that 
incorporating culturally responsive pedagogies and 
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fostering intercultural understanding can create a more 
inclusive and supportive learning environment. 

In conclusion, the French education system faces 
difficulties and complaints that warrant attention and 
reform. Scholars and researchers have contributed 
valuable insights into these issues, offering 
suggestions for improvement and transformation. A few 
key areas in particular require attention to address 
social inequalities, promote student-centred 
approaches, reevaluate assessment practices, 
empower teachers and embrace technology. 

As we move into 2023, new concerns have 
emerged, including student mental health, 
interdisciplinary skills and diversity. The French 
education system can strive towards more significant 
equity, student-centered innovation, and educational 
excellence through critical reflection and engaging in 
ongoing dialogue. 

Promoting Teacher Professional Development 

To address the challenges faced when enhancing 
the quality of education in France, it is crucial to focus 
on the professional development of teachers. This 
section explores the significance of continuous training, 
collaboration and support for teachers to improve their 
pedagogical practices, and to adapt to evolving 
educational needs. By investing in teacher professional 
development, the French education system can foster 
innovation and enhance student learning outcomes 
while creating a positive and engaging classroom 
environment. 

The Importance of Continuous Training a. Ongoing 
Professional Development: Continuous training 
ensures that teachers stay updated with the latest 
research, methodologies and educational trends. It 
enables them to enhance their instructional strategies 
and incorporate innovative teaching approaches while 
addressing effectively the diverse learning needs of 
students (Brock, 2020, p. 78). According to Brock 
(2020), ongoing professional development "provides 
opportunities for educators to expand their knowledge 
and refine their instructional practices to improve 
student outcomes" (p. 78). b. Pedagogical Innovation: 
Continuous training allows teachers to explore new 
teaching techniques, technologies, and educational 
resources. It encourages them to experiment with 
different instructional methods, adapting their practices 
to engage students and promote active learning 
(Gauthier, 2018, p. 92). Gauthier (2018) emphasises 
the importance of continuous training in promoting 

pedagogical innovation, stating that "teachers need 
ongoing opportunities to develop and refine their 
pedagogical approaches to meet the changing needs 
of students" (p. 92). 

Collaboration and Professional Learning 
Communities a. Collaborative Learning: Encouraging 
teacher collaboration promotes knowledge sharing, 
peer support and the exchange of best practices. 
Collaborative learning environments, such as 
professional learning communities, enable teachers to 
reflect on their teaching experiences and seek 
feedback while cooperating in curriculum development 
(Hargreaves & Fullan, 2012, p. 145). Hargreaves and 
Fullan (2012) highlight the importance of collaborative 
learning communities in fostering professional growth, 
stating that "collaborative cultures create a sense of 
collective responsibility and shared accountability for 
student success" (p. 145). b. Mentoring and Coaching: 
Mentorship programs provide novice teachers with 
guidance and support from experienced educators. 
Mentors help new teachers navigate challenges and 
develop their teaching skills while fostering a sense of 
professional identity and belonging (Ingersoll & Strong, 
2011, p. 212). Ingersoll and Strong (2011) argue that 
effective mentoring programs contribute to teacher 
retention and professional growth, stating that "high-
quality mentoring experiences are associated with 
increased teacher effectiveness, job satisfaction, and 
commitment to the profession" (p. 212). 

Supporting Teacher Well-being a. Workload and 
Time Management: Addressing excessive workload 
and providing effective time management strategies 
can alleviate teacher stress and burnout. By promoting 
a healthy work-life balance, teachers can maintain their 
well-being, improving their effectiveness in the 
classroom (Kyriacou, 2019, p. 73). Kyriacou (2019) 
emphasises the need for supportive policies and 
practices that promote teacher well-being and workload 
management, stating that "ensuring a reasonable 
workload and providing teachers with strategies to 
manage their time effectively is crucial for sustaining 
teacher motivation and well-being" (p. 73). b. Emotional 
Support: Recognising the emotional demands of 
teaching, providing access to counselling services, and 
fostering a supportive work environment can contribute 
to teacher well-being and job satisfaction (Skaalvik & 
Skaalvik, 2017, p.106). Skaalvik and Skaalvik (2017) 
argue that creating a supportive work environment that 
acknowledges and addresses the emotional needs of 
teachers is essential for their well-being and overall job 
satisfaction. 
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Integration of Technology in Professional 
Development a. Digital Skills and Literacy: Providing 
teachers with digital and literacy training equips them 
with the necessary competencies to leverage 
technology in their instructional practices. Incorporating 
digital tools, online resources and digital 
communication platforms empowers teachers in 
enhancing their teaching and learning experiences 
(Mouza, 2017, p. 45). Mouza (2017) emphasises that 
"technology professional development should focus not 
only on technical skills but also on pedagogical 
approaches and the integration of technology in 
instructional practices" (p. 45). b. Online Learning and 
Communities: Utilising online platforms for professional 
development allows teachers to engage in self-paced 
learning, access resources, and connect with a broader 
community of educators. Online learning opportunities 
provide flexibility and convenience, enabling teachers 
to engage in continuous professional growth (Ertmer & 
Ottenbreit-Leftwich, 2013, p. 92). Ertmer and 
Ottenbreit-Leftwich (2013) argue that online learning 
communities offer opportunities for teachers to 
collaborate, share ideas, and learn from one another, 
stating that "the use of online platforms can support 
sustained and ongoing professional learning that is 
accessible to teachers regardless of their geographical 
location" (p. 92). 

Investing in teacher professional development is a 
critical step in educational reform, holding particular 
significance in the context of Entre les murs. By 
shedding light on the challenges teachers face in a 
multicultural and socioeconomically diverse school 
environment, the movie highlights the complexities of 
the teaching profession. The themes explored in the 
film, such as identity, multiculturalism and the 
educational landscape, resonate with the need for 
effective teacher professional development. 

In Entre les murs, the teachers grapple with 
engaging and connecting with their students, 
understanding their cultural backgrounds while 
navigating the complexities of the classroom. This 
reflects the importance of providing teachers with the 
necessary training and support to address these 
challenges effectively. Professional development 
programs focusing on culturally responsive pedagogy, 
classroom management strategies and intercultural 
communication can equip teachers with the skills and 
knowledge to create inclusive and supportive learning 
environments. 

Additionally, the film emphasises the significance of 
teacher well-being and job satisfaction in 

circumstances that are both professionally and 
emotionally challenging. Professional development 
initiatives prioritising teacher self-care, stress 
management and emotional support can contribute to 
their overall well-being and resilience. 

Drawing from the scholarly literature, it is evident 
that effective professional development encompasses 
various elements such as collaborative learning, 
mentoring and induction programs, support networks 
and technology integration. These approaches can 
empower teachers and enhance their instructional 
practices while fostering continuous professional 
growth. 

By investing in robust and comprehensive teacher 
professional development programs, the French 
education system can support teachers in addressing 
the diverse needs of their students, promoting equity 
and academic success. Entre les murs reminds 
teachers of the importance of ongoing professional 
development as they navigate the challenges and 
complexities of the classroom. 

Theoretical Frameworks 

A. Application of Relevant Film Theories 

Entre les murs can be analysed through the lens of 
various film theories, offering valuable insights into both 
the director's artistic vision and the film's engagement 
with social issues. One prominent theoretical 
framework applicable to the film is auteur theory, which 
explores the idea of the director as the author of a film. 
As outlined by André Bazin in his book "What is 
Cinema?" (1967, p. 109), auteur theory emphasises 
the director's artistic control and distinctive style, 
evident in their consistent themes, visual choices and 
storytelling techniques. Applying this theory to Entre les 
murs, we can discern Cantet's authorial imprint on the 
film's naturalistic performances, improvisational 
elements and character-driven narratives. 

Another relevant theoretical framework is social 
realism, which examines the representation of social 
issues and realities in film. As discussed by John Hill in 
his book "Cinema and Northern Ireland: Film, Culture, 
and Politics" (2006, p. 38), social realism aims to depict 
the lived experiences of marginalised communities, 
shedding light on social and economic inequalities. In 
Entre les murs, Cantet employs a social realist 
approach to present an authentic portrayal of life in a 
banlieue school, capturing the challenges students and 
teachers face in an environment shaped by 
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socioeconomic disparities. The film's emphasis on 
dialogue, naturalistic performances and the exploration 
of systemic issues aligns with the principles of social 
realism. 

Further, postcolonial theory provides a compelling 
framework for analysing Entre les murs in terms of its 
exploration of cultural identity as a legacy of 
colonialism. Drawing on the works of scholars such as 
Edward Said, Frantz Fanon, and Homi K. Bhabha, 
postcolonial theory examines the power dynamics, 
hybridity and cultural negotiations that emerge in the 
aftermath of colonialism. In the context of the film, 
postcolonial theory allows us to understand the 
complexities of the banlieue, a multicultural space 
shaped by its residents' histories and cultural 
interactions. This prompts us to consider how the film 
challenges dominant narratives and disrupts 
stereotypes while bringing to the foreground the voices 
and experiences of marginalised communities. 

Applying these relevant film theories deepens our 
understanding of Entre les murs, its artistic choices, 
social commentaries and engagement with power 
dynamics, cultural identity, and social inequalities. 

CONCLUSION 

In conclusion, "Entre les murs" sheds light on the 
multifaceted challenges of education and cultural 
identity in the banlieues of France, prompting us to 
explore the significance of teacher professional 
development in addressing these issues. This result-
based analysis has justified the importance of 
continuous training, collaboration, mentoring, and 
technology integration for teachers to enhance their 
pedagogical practices to foster a positive learning 
environment. 

Based on the findings presented in this article, the 
following recommendations are proposed to promote 
effective teacher professional development in the 
French education system, especially in the context of 
banlieues: 

1. Strengthen Continuous Training Programs: 
Education authorities should invest in com-
prehensive, ongoing professional development 
programs for teachers. Such programs should 
update teachers with the latest research, metho-
dologies and innovative teaching approaches. 

2. Foster Collaborative Learning Communities: 
Schools and educational institutions should 

encourage teacher collaboration by establishing 
professional learning communities. Such 
communities can facilitate knowledge sharing 
and peer support together with the exchange of 
best practices, leading to collective responsibility 
for student success. 

3. Establish Effective Mentorship Programs: 
Mentorship programs should be implemented to 
support novice teachers so as to enhance their 
professional growth. Experienced educators can 
provide guidance, share practical insights, and 
offer emotional support to new teachers, 
ultimately contributing to teacher retention and 
job satisfaction. 

4. Prioritise Teacher Well-being: Schools should 
address teacher well-being by implementing 
supportive policies and practices. Strategies to 
manage workload and promote work-life balance 
are essential for sustaining teacher motivation 
and effectiveness in the classroom. 

5. Integrate Technology in Pedagogy: Professional 
development initiatives should focus on 
enhancing teachers' digital skills and literacy. 
Training should cover not only technical aspects 
but also emphasise the integration of technology 
in pedagogical practices to enrich teaching and 
learning experiences. 

6. Embrace a Postcolonial Perspective: In the 
context of diverse cultural backgrounds in 
banlieues, teacher professional development 
programs should adopt a postcolonial 
perspective. Such an approach will foster cultural 
awareness and challenge stereotypes, 
promoting intercultural communication in the 
classroom. 

7. Engage in Critical Reflection: Teachers should 
be encouraged to reflect critically on their 
pedagogical practices and classroom 
interactions. Encouraging self-assessment and 
seeking feedback from peers and students can 
lead to continuous improvement and growth. 

8. Conduct Research and Evaluation: Educational 
policymakers should conduct research and 
evaluation to assess the effectiveness of teacher 
professional development programs. This will 
ensure that investments in professional 
development are evidence-based and impactful. 
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By implementing these recommendations, the 
French education system can enhance teacher 
effectiveness, foster innovation in pedagogy, and 
create inclusive and supportive learning environments. 
As the film "Entre les murs" has shown us, effective 
teacher professional development is crucial for 
addressing the challenges educators face in diverse 
settings, for empowering students, and for promoting 
equitable and prosperous educational outcomes. 
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