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The Correlation Analysis between Bullying and Experiences in
Close Relationships in High School Students

Sevda Aslan™”

Kirikkale University, Education Faculty, Educational Sciences Department, Kirikkale, Turkey

Abstract: In this study, it is aimed to determine whether there is correlation between the school bullying and the
experiences of adolescents in their close relationships. The participants of this study consisted of children from
9th,10th,11th,12th grades of three different high schools. In this research, Student Relationships Attitude Scale and
Experiences in Close Relationships Inventory were used as data collection tools. Results of the study revealed
significant positive relationships between the bullying personality attitude and attachment avoidance and attachment
worry dimensions of the Experiences in Close Relationships Inventory. Significant relationships were found between
confident attitude and attachment avoidance dimension of the Experiences in Close Relationships Inventory.
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1. INTRODUCTION

Adolescence is another intense period after puberty
in which physical, personal, social and mental changes
are experienced. From this perspective, an individual is
expected to become an adult by both adapting to his
changing body and to his identity development. On his
way to adulthood, an adolescent gains experience
which helps him to develop primarily by means of the
relationships he builds up with his peers. School is the
main place where an adolescent spends time with his
peers. Individuals from different cultures, family circles
and socio-economic situations bring about an
education atmosphere.

According to Olweus (1993), the most bullying
incidents are experienced in schools because they are
from different social environments. School bullying
generally aims only at students. Younger and weaker
students report that they have been bullied more.
Direct bullying is attacking victims openly, whereas
indirect bullying is excluding a victim in a group on
purpose and applying social isolation. However, this
type of bullying is not very common. Girls suffer from
indirect bullying as much as boys. Both girls and boys
report that they have been bullied more in the early
years of high school compared with the following years.
Bully boys are especially physically stronger than their
victims. Bullying and being a victim go on for a long
time. It is a slight possibility for a victim to get rid of
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being bullied unless s/he changes the conditions
effectively. Besides this, bullying incidents continuing
for a long time cause bullying to continue even for a
longer time as a stimulating factor. What is more,
victims feel worried and insecure and they evaluate
themselves negatively. These conditions also cause
them to be continuously bullied by their peers.

When viewed from gender perspective, boys are
stiffer, tougher and more aggressive than girls
(Macobby, 1986: Cited in., Olweus 1993). Social,
biological and environmental factors play an important
role in these differences between girls and boys
(Olweus 1993). It was put forward that peer bullies
experience worry and insecurity and they also have low
self-respect (Olweus 1994). On the other hand, it was
observed that victims feel more worried and insecure
than the other students. These students are forsaken
and alone at school. Passive victims feel insecure and
worthless when they are disdained, insulted or attacked
and display these feelings to others with their attitudes
and behaviours. These victims are worried or meek as
well as being physically weak. Meanwhile, bullies
behave aggressively towards their peers and adults.
They also exhibit a positive attitude by exerting
violence towards their peers. Bullies empathise their
victims only a little (Olweus 1973a and 1978; Bjorkvist
et al. 1982; Lagerspetz et al. 1982: Cited in. Olweus
1993). Peer bullies feel in need of power and
domination. When they grow up, bullies have the
feeling of enmity at certain levels towards their
surroundings. They are able to achieve satisfaction
without hurting other individuals with the help of their
instincts and feeling of enmity (Olweus 1993).

When the relevant literature was consulted, it was
observed that the following issues were mentioned;
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e children who are bullied usually experience worry
(Kochenderfer-Ladd and Skinner 2002)

e depression (Austin and Joseph, 1996; Juvonen,
Adrienne and Graham 2000)

e social withdrawal (Schwartz, Dodge and Coie
1993; Boivin, Hymel and Bukowski 1995)

e loneliness (Boivin, Hymel and Bukowski 1995;
Boulton and Underwood 1992)

e peer rejection behaviours (Perry, Kusel and Perry
1988)

e the relationship between peer bullying and guilt
(Baldry ve Farrington 2000)

In this study, it is aimed to analyze the relationship
between school bullying and the experiences of
adolescents in their close relationships in order to
better explain the concept of school bullying and also to
contribute to the relevant culture.

2. METHOD

2.1. Study Group

The study group consisted of 408 participants aged
between 15-18 studying at Kanuni High School, Fatih
Sultan Mehmet High School and Cubuk Health
Professions High School. They were 9th, 10th, 11th
and 12th grade students continuing their education
during the spring semester of 2009-2010. However, the
data gathered from 14 students was excluded from the
study since it was incomplete and there were incorrect
markings on the form. Therefore, the data analysis was
conducted out of a 394-student data set. The study
group consisted of 254 (64.5 %) female students and
140 (35.5 %) male students.

Data Collection Tools

In this study, “Student Relationships Attitude Scale”,
“Experiences in Close Relationships Inventory and
“Personal Information Form”, which were all developed
for this study, were used as data collection tools.

Developed by Ko¢ (2006), Student Relationships
Attitude Scale is a self administered dimensional
qguestionnaire constructed to assess the bullying
personality, self confidence and avoidance from
bullying of relationship attitudes. Student Relationships
Attitude Scale is a 5-point Likert-type scale composed
of 21 items. Bullying personality, one of the subscales,

is a personality which displays the attitudes and
behaviours such as gossiping, teasing, social
exclusion, all kinds of verbal or physical violence,
threatening, experiencing worry without a reason or
showing aggression towards the victim when s/he is in
trouble. On the other hand, avoidance from bullying
subscale is avoiding from these kinds of attitudes and
behaviours such as gossiping, teasing, social
exclusion, all kinds of verbal or physical violence,
threatening. Also, self confidence subscale is described
as being confident of interpersonal relationship.
Aggression Inventory developed by Tuzgdél (1998) was
used in order to determine the criterion validity of the
scale. It was found that there was .60 correlation for
bullying personality subscale, .41 correlation for self-
confidence subscale and .60 correlation for avoidance
from bullying subscale of the Student Relationships
Attitude Scale with the Aggression Inventory. As a
result of the factor analysis done in the construct
validity work, it was found that factor loads of the
subscales differ between .51 and .75. The variance
explained by the three factors which comply with the
theoretical structure of the scale was found to be 43%.
The Cronbach Alpha of the subscales of Student
Relationships Attitude Scale was found .86 for bullying
personality, .69 for self-confidence and .57 for
avoidance from bullying.

“Experiences in Close Relationships Inventory” was
developed by Brennan et al. (1998) and was adapted
by Sumer and Gungor (2000) for Turkish high school
students. Experiences in Close Relationships Inventory
measures attachment avoidance and attachment
anxiety with romantic partners. the Experiences in
Close Relationships Inventory is a 4-point Likert type
scale composed of 36 items independent from each
other. The Cronbach Alpha of Experiences in Close
Relationships Inventory was found .81 for avoidance
and .84 for worry (Cited in., Gungor 2000).

2.2. Process

Before administration of the scales, appointments
were arranged with the class instructors at Kanuni High
School, Fatih Sultan Mehmet High School and Cubuk
Health Professions High School. The purpose of the
study was explained to them, and their permission was
sought to apply the instruments during their classes.
After obtaining their approval, the researchers applied
the instruments on the participants who had
volunteered. Before administration, informed consent
and permission to report the findings were obtained
from the volunteer participants. During the
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administration, the participants were also informed
about the purpose and completion of the study, and
were assured about the anonymity and confidentiality
of their responses. Correlation techniques were utilized
in the statistical analysis of the data.

3. FINDINGS

The results of the Pearson’s Product Moment
Correlation Coefficient conducted between Student
Relationships Attitude subscales and Experiences in
Close Relationships Inventory are as follows: It was
found that there is a positive correlation between the
bullying personality subscale of Student Relationships
Attitude Scale and attachment avoidance and worry
dimensions of the Experiences in Close Relationships
Inventory. While there was a positive correlation
between self confidence subscale of the Student
Relationships Attitude Scale and attachment avoidance
dimension of the Experiences in Close Relationships
Inventory, there was no significant correlation with the
attachment worry dimension. There was a positive
correlation between the avoidance from bullying
subscale of Student Relationships Attitude Scale and
the attachment avoidance dimension of the
Experiences in Close Relationships Inventory;
however, there was no significant relationship with the
attachment worry dimension.

4. DISCUSSION AND COMMENT

In conclusion, there was a positive correlation
between the bullying personality subscale of Student
Relationships Attitude Scale and the attachment
avoidance and attachment worry dimensions of the
Experiences in Close Relationships Inventory. It was
found that there was a positive correlation between the
subscales of self-confidence, avoidance from bullying
and the attachment avoidance dimension of the
Experiences in Close Relationships Inventory.
However, there was no significant relationship between
the attachment worry dimension of the Experiences in
Close Relationships Inventory and the subscales of
self-confidence and avoidance from bullying.

Bully person in Student Relationships Attitude Scale
is described as a personality who display the attitudes
and behaviours such as gossiping, teasing, social
exclusion, all kinds of verbal or physical violence,
threatening, experiencing worry without a reason or
showing aggression towards the innocent and
desperate victim when s/he is in trouble. It can be said
that the fact that there is a positive correlation in

attachment worry and avoidance dimensions in the
adolescents’ experiences with the individuals who have
these kinds of attitudes show that adolescents
experience worry during the relationships with the
individuals who display bullying attitudes and therefore
they try to avoid from these type of individuals.
Avoidance from bullying subscale is avoiding from
displaying these behaviours and attitudes. It can be
said that it is an acceptable result for this subscale to
display a significant relationship with the attachment
avoidance dimension of the Experiences in Close
Relationships Inventory.

In this study, self-confidence subscale of the
Student Relationships Attitude Scale displays a
differentiation  with  the attachment avoidance
dimension of the Experiences in Close Relationships
Inventory. It can be said that it is an acceptable result
for adolescents who perceive themselves in a safe way
in the relationships with their peers prefer avoidance
rather than experiencing negative attitudes in their
close relationships. The result that there is no
significant relationship between the attachment worry
dimension of the Experiences in Close Relationships
Inventory and self-confidence, avoidance from bullying
subscales of the Student Relationships Attitude Scale
can be examined through research to be done with
different sample groups and it can be analyzed whether
the results will fortify the results of this study.

A limitation of this study is the fact that it has been
conducted only with high school students. Therefore,
further research can be done in which individuals from
different socioeconomic levels are included in order to
investigate the correlation bullying and close
relationships. Further research can be carried out
whether similar findings regarding bullying and close
relationships will be demonstrated by conducting
longitudinal studies in future.
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