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Abstract: Objective: Compilation and partial testing of a career guidance program for students with special training in
high school.

Background: A modern teenager is formed as a personality in the conditions of a constant increase of prestige of a
profession and readiness of the labour market for the formation of subject-matter specialists. Each teenager chooses a
profession based on their current market situation and their perception of it not only by technical capabilities but also by
social, cultural, and value orientations. In this regard, early identification of professional preferences and the
establishment of a system of work with schoolchildren, point-oriented to the choice of a profession, is relevant. The
relevance of the work is determined by the fact that such a choice is made without the ability to determine success in a
specific professional field in advance.

Method: The main content of the formation of teenagers' knowledge and skills for professional activities in the
sociocultural environment were the disciplines of the variable part of the curriculum and the special course "Features of
professional activity in the sociocultural environment”. The methodology for creating and implementing a special course
is focused on the formation of the basic components of readiness for professional activity in the sociocultural
environment: personal, interactive, and reflective (evaluative).

Results: The article not only analyses the current experience of career guidance but also proposes to analyse the
situation of teenagers' susceptibility to such guidance basing on different components. The practical significance of the
study is determined by long-term projects, which are considered as a probabilistic improvement of socio-economic
development and improvement of the quality of work in various industries, and at the personal level — sociocultural
development and socialisation of teenagers.

Conclusion: The career guidance of teenagers should combine not only a story of a target audience about the benefits of
a profession, but also about ways of communication and formation of a definition of technological way to bring

information about the choice of profession.
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INTRODUCTION

Currently, there is a big problem in choosing a
profession for students with mental retardation
(intellectual disabilities). Due to the psychophysical
features, it is challenging for students with mental
retardation (intellectual disabilities) to navigate in the
conditions of the modern labour market; therefore, this
issue is relevant [1, 2].

Career guidance for schoolchildren is a process that
begins in elementary school and is being conducted
right up to graduation. It is built into the system of
professional self-determination of a pupil. The purpose
of professional self-determination is the gradual
formation in pupils of internal readiness to
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independently, consciously plan, adjust and outline the
prospects for their development (social, professional,
and personal), which is one of the key aspects of their
sociocultural development. Simultaneously,
sociocultural development is a process of qualitative
change in an individual as a subject of culture and
social relations aimed at the development of cultural
values, personal and socially significant levels. The
goal of the vocational guidance system for
schoolchildren is to develop a conscious and positive
attitude to work activity among the young generation. In
this process, a teacher is given the role of an assistant
who introduces various areas of professional activity to
pupils and contributes to the conscious choice of the
profile of education [3].

The career guidance of children of high school age
with mental retardation is an extremely urgent issue
and requires careful study. The lack of a unified system
of qualified career guidance assistance, insufficient
development of career guidance methods, and targeted
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employment of persons with mental retardation leads to
the lack of demand for this category of citizens and
dramatically reduces their social protection. The
objects of study in the process of career guidance in
case of violations in intellectual development are
professionally significant personality characteristics:
professional interests, professional  orientation,
inclinations, and abilities, including intellectual
development features; value orientations and meanings
of activity, both educational and professional, health,
including such personal characteristics as
temperament and personality [4-7].

Career guidance needs to be carried out without
interruption from the moment a child enters school, and
a class teacher occupies the main position. Firstly, a
class teacher's task is to provide pupils with up-to-date
information about modern specialities and outline the
requirements for different areas of professional activity.
It is important to do this in an accessible and
understandable way. For this, various techniques for
career guidance are used. Secondly, the teacher’s duty
is to stimulate the interest of schoolchildren in various
types of both classroom and extracurricular activities.
Encouraging students to actively try their hand and
strive for work will help to form a predisposition to
certain areas of work and will facilitate the choice of the
profile of education and profession in the future [8].

Finally, it is the task of a class teacher to conduct a
guidance test for pupils. Questioning and testing help
to study the personal qualities of pupils. Pupils fill out
forms with assignments, on the basis of which teachers
draw up their psychological and pedagogical
characteristics, and also consult with their parents. It is
important to understand that career guidance begins
with elementary grades and is continuously conducted
until graduation. At each age stage, there are their own
tasks that teachers should take into account when
career guidance for schoolchildren. The principles of
work with different age groups of students are universal

[9].

A part of students with mental retardation
(intellectual impairment) of special (correctional)
educational schools go to production, performing heavy
unskilled low-paid types of labour there, but the
majority of students with mental retardation (intellectual
impairment) continue their education in educational
institutions, mainly special groups of vocational training
schools. In the future, students experience difficulties in
finding employment, which is caused by several
factors: psychological unreadiness at the time of

transition from training to the sphere of professional
labour; lack of clear, specific life prospects, the main
reason is the lack of a sense of social security;
inadequate self-esteem of abilities and capabilities
upon choosing a profession; the inability to adequately
assess the impact of the industrial microclimate on the
student and the lack of readiness to overcome certain
professional difficulties. Thus, several serious unsolved
issues hinder the professional integration of students
with mental retardation (intellectual disabilities) into
society. Career guidance should be aimed at
mainstreaming students' professional self-
determination with mental retardation (intellectual
disabilities) [10, 11].

The purpose of the study lies in the compilation and
partial testing of a career guidance program for
students with mild mental retardation (intellectual
disabilities) in high school.

MATERIALS AND METHODS

The main content of the formation of knowledge and
skills of teenagers with mild mental retardation
(intellectual disability) for professional activities in the
sociocultural environment were the disciplines of the
variable part of the curriculum and the special course
“Features of professional activity in the sociocultural
environment”. The methodology for creating and
implementing a special course is focused on the
formation of the basic components of readiness for
professional activity in the sociocultural environment:
personal, interactive, and reflective (evaluative).

The study was conducted by the method of
questioning among pupils in grades 5-11 during July
2019 in schools No. 5, No. 22 and No. 115 of the city of
Kostanay in the Republic of Kazakhstan. The survey
involved 1.400 children — 200 people from each age
group.

In order to verify the acquired material, it was
proposed to answer the questions: “What types of
feelings are distinguished depending on their
orientation?”, “Describe the inducing function of the
will”, “Give definitions of character”, “Describe the basic
concepts and keywords: extraversion, introversion,
extroverts, introverts, ambiverts, emotional stability
(instability), temperament, choleric, sanguine,
phlegmatic, melancholic, strength, poise, mobility”,
“‘What is the difference between abilites and
inclinations?”, “Give a typology of character
accentuations”, etc.
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To diagnose the skills of teenagers with mild mental
retardation (intellectual disability) during the formative
experiment, the case-study method was also used,
since it makes it possible to bring the learning process
closer to real practical activity. The main goal of the
case-study method is to teach group analysis of the
problem and independent decision making using the
example of a specific situation (case). We used the
methods of group training and decision making,
contributing to the effective analysis of situations that
arise in the shortest possible time, teach teenagers
with mild mental retardation (intellectual disability) to
work in one team, to defend their point of view, taking
into account the opinions and criticisms of others.
Thanks to this, the spirit of competition develops,
activity, and leadership abilities in the group are
manifested.

In addition, work was constantly carried out to
ensure pedagogical conditions for the effective
formation of teenagers’ with mild mental retardation
(intellectual disability) readiness for professional
activities in the sociocultural environment: the
orientation of the activites of the unscientific
pedagogical worker towards the formation of
adolescents' readiness for professional activities in the
sociocultural environment; the desire to realise a
personality-oriented content of training for teenagers;
the presence of a reflective attitude of adolescents to
their own preparation in the process of vocational
training; the use of non-simulation and simulation
methods that activate the educational and cognitive
activities of adolescents with mild mental retardation
(intellectual disability).

Forms of career guidance for students with mild
mental retardation (intellectual disability), in our
opinion, are no different from forms of work with other
children and adolescents. When planning work in one
form or another, the teacher must consider the
students' physiological and psychological features and
dose the time and load, if necessary, use additional
technical or other means. Forms of career guidance
with children and adolescents with developmental
disabilities are quite diverse: professionally-oriented
conversations; classes in clubs, workshops; career-
oriented role-playing games, quests; excursions to
enterprises, to vocational training and higher education
institutions, to the employment service; meetings with
specialists; participation in "open door days" held by
universities and colleges; professional tests and social
practices; participation in career guidance

competitions, exhibitions, festivals; use of information
stands, wall newspapers, sites, etc. [12].

RESULTS

After the formative stage of the experiment, we re-
measured the parameters of teenagers’ readiness for
professional activity in the sociocultural environment in
the process of vocational training to determine the
effectiveness of the proposed technology. The
presence of quantitative changes was determined by
comparing the data of a state and control study in the
experimental and control groups. After the re-
examination of the motivational constituent of the
personality component of readiness of teenagers with
mild mental retardation (intellectual disability) for
professional activities in the sociocultural environment,
our results are grouped by ranking. More clearly, the
differences in the results of ascertaining and control
diagnostic studies by the level of the motivational
constituent of the personality component of teenagers’
readiness for professional activity in the sociocultural
environment are presented using the diagram (Figure
1).

The peculiarity of the methodology used by us to
diagnose the socio-psychological attitudes of a
personality in the motivational-need sphere is the lack
of juxtaposition of the proposed scales “process-result”
and “altruism-egoism”. That is, an increase in indicators
for one indicator does not lead to a mechanical drop in
another way, since all of them are significant for the
future professional activity of a teenager. Changes in
the results of teenagers with mild mental retardation
(intellectual disability) in the control and experimental
groups are shown in Figure 1.

Figure 1 demonstrates that the indicators of the
motivational constitute of the personality component of
the readiness of teenagers with mild mental retardation
(intellectual disability) in the experimental group grew
as much as possible on the “altruism” scales and
“‘result. The indicators of the “process” scale practically
did not change. At the same time, there is a drop in the
results of the experimental group on the “egoism”. In
the control group of teenagers with mild mental
retardation  (intellectual disability), the studied
parameters at the productive level also changed, but
less significantly.

After the formative stage of the experiment, a re-
evaluation of the state of formedness of the sphere of
value orientations of the personal component of
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Orientation for process of CG before |ISSIGIN 428 290 53
Orientation for process of CG after |G 17 306 83
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Orientation for result of EG before NS GON 213" 214 199
Orientation for result of EG after [[JEZ2NNZTE 278 222
Orientation for altruism of EG before 205N 537 207 50
Orientation for altruism of EG after G104 290 447
Orientation for altruism of CG before N2 496 214 6.1
Orientation for altruism of CG after {167 389 333
Orientation for selfishness of EG before Bil04 422 40.5
Orientation for selfishness of EG after [ iSIBH 184 263 395
Orientation for selfishness of CG before {2884 405 389
Orientation for selfishness of CG after |JERA1T 333 389

Figure 1: The Level of Formedness of the Motivational Constituent of the Personality Component of Readiness of Teenagers
with Mild Mental Retardation (Intellectual Disability) for Professional Activity in the Sociocultural Environment (before and after

the Formative Stage of the Experiment.

adolescents' readiness for professional activity in the
sociocultural environment was carried out, which made
it possible to identify the dynamics of its levels. The
dynamic of the formedness of terminal values of
teenagers with mild mental retardation (intellectual
disability) is shown in Figure 2.

During the formative phase of the experiment,
attention was paid to the formation of professional
values of adolescents with mild mental retardation
(intellectual disability). The results of the control
diagnostic study also indicate positive changes in
teenagers with mild mental retardation (intellectual
disability) in the experimental group in terms of the
formation of terminal values of teenagers compared
with teenagers in the control group. The results are
shown in the diagram (Figure 2).

In the experimental group, the number of teenagers
with mild mental retardation (intellectual disability) with
creative and productive levels of formedness of the
values of professional self-realisation significantly
increased. In the control group, such an increase is not
observed. The results of the ranking of values are
indicative, in which teenagers with mild mental

retardation (intellectual disability) of the EG most often
put in the first positions the values of professional self-
realisation. Respondents put "specific" and "abstract"
values in the middle positions of their value-orientation
scale. Other values, according to the arithmetic mean
results, can be put in low positions in the hierarchy of
values.

So, thanks to the pedagogical impact, such values
as: active lifestyle and self-confidence occupy middle
positions. Thus, in the experimental group, there is a
positive dynamic in the level of formedness of the
terminal values of adolescents. In the control group,
such dynamics are less significant. This indicates that
the level of values of professional self-realisation in the
experimental group is higher than in the control group,
which allows to recognise the effectiveness of the
technology of the formation of readiness of teenagers
with mild mental retardation (intellectual disability) for
professional activities in the sociocultural environment.
The dynamics of the formedness of the instrumental
values of teenagers are shown in Figure 3. There is a
similar trend regarding the instrumental values of
teenagers with mild mental retardation (intellectual
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Figure 2: Dynamics of Formedness of Terminal Values of Teenagers with Mild Mental Retardation (Intellectual Disability) before

and after the Formative Stage of the Experiment.
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» self-control » courage in defending one’s own opinion, views
= strong will = tolerance
= open-mindedness = honesty
= efficiency in business u responsiveness

Rank of value in CG 36 62 37 67 34
after

Rank of value in CG .
betote 413132 66 33 81

Rank of value in EG ]

i 3148 46321 81 2

Rank of value in EG
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Figure 3: Dynamics of Formedness of Instrumental Values of Teenagers with Mild Mental Retardation (Intellectual Disability)
before and after the Formative Stage of the Experiment.
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disability). In the control group, almost no changes
occurred (Figure 3).

Only “education” has grown from 7.9 to 8.9 due to
training. Teenagers with mild mental retardation
(intellectual disability) of the experimental group
considered the most important values of the business,
the values of self-affrmation, and the value of
communication. So, with the help of educational and
methodological influence on the respondents, an
increase in the importance of such values as
responsibility, self-control, strong will, tolerance, and
efficiency in business is observed for them. The values
of professional self-realisation, as well as the values of
the business, are quite significant value orientations for
teenagers with mild mental retardation (intellectual
disability) and correspond to creative and productive
levels.

Medium significant are the following ethical and
individualistic values: courage in defending one’s own
opinion, views — 5.2; mannerliness (good manners) —
4.8; high maintenance on their own lives — 4.6. The
remaining conformist, altruistic, and individualistic

respondents. This allows concluding that the
technology proposed by us is effective. It is needed to
consider the results of teenagers with mild mental
retardation (intellectual disability) after the formative
stage of the experiment on the emotional constitution of
the personality component of the readiness of
teenagers with mild mental retardation (intellectual
disability) for professional activities in the sociocultural
environment. For clarity, the results of the emotional
constitute of the personality criterion were shown in
Figure 4.

During the ascertaining stage of the experiment, we
identified sufficient obstacles in establishing emotional
contacts in teenagers with mild mental retardation
(intellectual disability). However, after the formative
stage of the experiment, the inability to control
emotions in teenagers of the experimental group as an
obstacle to future professional activity in the
sociocultural environment decreased from 66.1% to
39.5%; inadequate display of emotions — from 60.0% to
31.6%; the inflexibility of emotions fell from 18.2% to
15.8%; the dominance of negative emotions — from
15.7% to 10.5%; unwillingness to let people in on an

instrumental values are less significant for the emotional basis — from 12.4% to 7.9%. The
= Inability to control emotions, to measure out them
= Inadequate display of emotions
= Inflexibility, underdevelopment, slurredness of emotions
Dominance of negative emotions
Unwillingness to let people in on an emotional basis
CG after 111 83
CG before 137 122
EG after 105 79

Figure 4: The Results of the Study of “Interferences” in the Establishment of Emotional Contacts in Teenagers with Mild Mental
Retardation (Intellectual Disability) before and after the Formative Stage of the Experiment.
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characteristic of obstacles in the identification of
emotions makes it possible to determine the general
level of conscious control over emotions and the ability
to use them in the professional activities of teenagers
with mild mental retardation (intellectual disability) in a
sociocultural environment.

As can be seen from Figure 4, the greatest
improvement trends in the experimental group after the
formative stage of the experiment are observed on the
scales “inability to control emotions” and “inadequate
display of emotions”. Moreover, the results of the
control group remained almost unchanged. We explain
such changes by the effectiveness of the technology
proposed for working with teenagers with mild mental
retardation (intellectual disability). The obtained general
indicators of the emotional constitute of the personality
component of readiness of teenagers with mild mental
retardation (intellectual disability) for professional
activities in sociocultural activities are more clearly
presented as the differences between the results of
ascertaining and formative studies of the level of
formedness of the emotional constitute of the personal
component of readiness of teenagers with mild mental
retardation (intellectual disability) for professional
activities in the sociocultural environment using the
graph (Figure 5).

u Creative (high) — 1-5 points

It can be stated that in the control group, after the
formative stage of the experiment, there is an increase
in the number of teenagers with mild mental retardation
(intellectual disability) with a productive level of the
emotional constitute of the personal component of the
readiness of teenagers with mild mental retardation
(intellectual disability) for professional activity in the
sociocultural environment (from 11.5% to 36.1%),
which can be explained by the peculiarity of their
professional training, including teaching a cycle of
disciplines of independent choice. At the same time,
after the formative stage of the experiment,
representatives of the experimental group more than
doubled the productive level of the emotional constitute
of the personal readiness component. Emotions do not
interfere with professional communication in 18.4% of
teenagers of the experimental group and 16.67% of the
control groups, which corresponds to the creative level
of formedness of the emotional constitute of the
personal readiness component. At the same time, the
share of teenagers with mild mental retardation
(intellectual disability) with reproductive (from 25.6% to
10.5%) and reproductive-productive (from 49.6% to
31.6%) levels are falling. So, despite the fact that the
respondents have some emotional problems in
everyday communication, they are generally consistent
with the norm, because these problems are inherent in

Productive (above average) — 6-8 points
Reproductive-productive (below average) — 9-12 points
Reproductive (low) — 13 points and more

CG after - 36.1

CG beforeI 145 519

EG after 395

EG before 16.5

333 139

328

316 10.5

496 256

Figure 5: The Level of Formedness of the Emotive Constitute of the Personality Component of the Readiness of Teenagers
with Mild Mental Retardation (Intellectual Disability) for Professional Activities in the Sociocultural Environment (before and after

the Forming Stage of the Experiment).
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any person. This confirms the effectiveness of our
proposed technology for the formation of adolescent
preparedness for professional activities in the
sociocultural environment.

We separately studied the communicative and
organisational skills of teenagers with mild mental
retardation (intellectual disability) before and after the
formative stage of the experiment as indicators of the
interactive component of readiness for professional
activity in the sociocultural environment. The main
indicator of the interactive component of readiness is
the communicative skills that a specialist needs since
communication is extremely important for achieving a
positive result in professional work in a sociocultural
environment. Communicative skills are the basis of
professional activity, as they ensure performing all
professional functions; communicative interaction is a
component of all areas of work in the sociocultural
environment. The dynamics of changes in the level of
development of communicative skills of teenagers with
mild mental retardation (intellectual disability) in the
control and experimental groups before and after the
formative stage of the experiment is presented in
Figure 6.

The level of development of communicative skills as
an interactive component of readiness of teenagers

with mild mental retardation (intellectual disability) for
professional activity in the sociocultural environment
has changed both in the control and experimental
groups. So, in the experimental group, the
redistribution of adolescents with different levels of
development of communicative skills is greater than in
the control group: the creative level has changed from
8.3% to 18.4%; productive — from 9.1% to 36.8%;
reproductive-productive — from 42.2% to 31.6%;
reproductive — from 40.5% to 13.2%. In the control
group, the number of studied teenagers with mild
mental retardation (intellectual disability) with a creative
level of development of communicative skills changed
from 8.4% to 16.7%; with productive — from 9.9% to
36.11%; with a reproductive-productive level — from
41.2% to 33.3%; with reproductive — from 40.5% to
13.9%. Changes in the levels of development of
communicative skills in both groups can be explained
by professional training, in particular, the cycle of
disciplines of independent choice. However, changes in
the indicators of the experimental group compared with
the control can only be explained by the influence of
the implementation of the technology for the formation
of readiness of teenagers with mild mental retardation
(intellectual disability) for professional activity in the
sociocultural  environment in the process of
professional training.

® Creative (high) — 13 points and more
Productive (above average) — 9-12 points
Reproductive-productive (below average) — 5-8 points
Reproductive (low) — 4 point and below

CG after 36.1 333 13.9
CG before 36.8 316 13.2
EG after 36.8 316 13.2
EG before l 121 421 405

Figure 6: The Results of the Study of Formedness of the Interactive Component of Readiness of Teenagers with Mild Mental
Retardation (Intellectual Disability) for Professional Activities in the Sociocultural Environment before and after the Formative

Stage of the Experiment on the Scale “Communicative Skills”.



Career Guidance of Teenagers and Their Sociocultural

Journal of Intellectual Disability - Diagnosis and Treatment, 2020, Volume 8, No. 3 513

® Creative (high) — 13 points and more

s Productive (above average) — 9-12 points
Reproductive-productive (below average) — 5-8 points
Reproductive (low) — 4 points and low

CG after - 36.1
CG before - 786

EG after - 4

EG before - 74

36.1 13.9

374

355

355

Figure 7: The Results of the Study of Formedness of the Interactive Component of Readiness of Teenagers with Mild Mental
Retardation (Intellectual Disability) for Professional Activities in the Sociocultural Environment before and after the Forming

Stage of the Experiment on the Scale “Organisational Skills”.

Also, the organisational skills of teenagers in the
control and experimental groups after the formative
stage of the experiment were studied, which also
underlie the readiness of teenagers with mild mental
retardation (intellectual disability) for professional
activities in the sociocultural environment, since the
presence of a high level of formation of organisational
skills will help a psychologist in creating psychological
contact with specialists. The dynamic of changes in the
level of development of organisational skills of
teenagers with mild mental retardation (intellectual
disability) is shown in Figure 7.

The data obtained indicate that in the experimental
group, the productive level of development of
organisational skills increased more than in the control
group from 7.4% to 39.5%. We associate the increase
in the productive level of development of organisational
skills in the CG with the teaching of disciplines of
independent choice. The creative level in the EG
increased from 149% to 15.8%. In EG, the
reproductive and productive level of development of
communicative skills decreased from 42.1% to 31.6%.
The reproductive level in teenagers of the EG
decreased from 35.5% to 13.7%, and in the CG from
37.4% to 13.89%. Such changes can be considered

evidence of the effectiveness of the proposed
technology.

To diagnose the skills of teenagers with mild mental
retardation (intellectual disability) during the formative
experiment. All cases encouraged teenagers to
develop practical skills and also developed practical
skills. They helped the pupils to feel more confident in
the release of their practical knowledge and skills in
further activities, which would significantly reduce the
adaptation of these teenagers in a professional
environment. We obtained significantly better results in
teenagers with mild mental retardation (intellectual
disability) of the EG than in the CG. Since the
respondents of the EG showed a creative (high) level
of professional skills, it can be argued that this was
achieved with the help of pedagogical influence — the
implementation of the technology of formation of
readiness of teenagers with mild mental retardation
(intellectual disability) for professional activity in the
sociocultural environment in the process of training and
the influence of specially created pedagogical
conditions. Reflection was also studied as an indicator
of the estimated component of readiness of teenagers
with mild mental retardation (intellectual disability) for
professional activities in the sociocultural environment
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u Creative (high)
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= Reproductive-productive (below average)
Reproductive (low)

CG after 16.7

CG before 145

EG after

132

EG before 12.4

Figure 8: Levels of Formedness of the Reflective Component of Teenagers with Mild Mental Retardation (Intellectual Disability)
Readiness for Professional Activities in the Sociocultural Environment before and after the Formative Stage of the Experiment.

before and after the formative stage of the experiment. The self-assessment results of teenagers with mild
The change in the level of reflection of teenagers with mental retardation (intellectual disability) are confirmed
mild mental retardation (intellectual disability) is shown by the methodology for the determination of the
in Figure 8. reflection level. We obtained the following results

= High = Average Low

CG after

3

CG before 153

EG after 158

EG before

@

Figure 9: The Level of Formedness of the Reflection of Teenagers with Mild Mental Retardation (Intellectual Disability) by the

Method of Determination of Reflection Level.
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(Figure 9): a high level of reflectivity increased from
40.5% to 52.6% in the EG and from 37.4% to 50.0% in
the CG. Since the high level of development of
reflection positively affects the provision of
psychological activity in the sociocultural environment,
it can be argued about the effectiveness of the
technology developed in the research process and the
creation of appropriate pedagogical conditions.

DISCUSSION

All data obtained during the diagnostic process
were summarised in the level of teenagers with mild
mental retardation (intellectual disability) readiness for
professional activities in the sociocultural environment,
the dynamic of which is reflected in Table 1. The
motivational constitute of the personality component is
presented on the scale “Orientation for result’, because
it reflects the desire of a future specialist to achieve
results in his professional activity, and the interactive
component is presented on the scale “Communicative
skills”, because the ability to communicate is one of the
most important qualities of a psychologist, necessary
for his work.

According to the data in Table 1, at the ascertaining
stage of the experiment, the levels of formedness of
readiness of teenagers with mild mental retardation
(intellectual disability) for professional activity in the
sociocultural environment among teenagers in the CG
and EG were relatively identical. After the completion of

the formative stage of the experiment, during which the
technology of formation of readiness of teenagers with
mild mental retardation (intellectual disability) for
professional activity in the sociocultural environment
was introduced, it was determined that in the EG the
creative (high) and productive (above average) level of
readiness of teenagers with mild mental retardation
(intellectual disability) for professional activity in the
sociocultural environment. In the CG, the creative
(high) and productive (above average) level of
readiness of teenagers with mild mental retardation
(intellectual disability) for professional activity in the
sociocultural environment grew primarily due to an
increase in the general readiness and positive
dynamics of the emotional constitute of the personal
component (16.7% and 36.1%) and reflective
(evaluative) components (16.7% and 33.3%).

However, in the experimental group, the proportion
of teenagers with mild mental retardation (intellectual
disability) with  reproductive and reproductive-
productive levels of readiness for professional activity
in the sociocultural environment remained. This fact is
explained by the presence of people who are not ready
to carry out psychological activities due to
unwillingness to work, to take responsibility for the
mistakes of specialists, the lack of practical preparation
for professional activity, the random choice of the
profession of a psychologist, the desire to get a higher
education and other objective factors [13]. In this

Table 1: Levels of Formedness of Readiness for Professional Activity before and after the Experiment

Creative Productive Reproductive-productive Reproductive

o e o € o e o € o e o € o e o €

Components ﬁ g £g f 2 £ ﬁ g £¢ ﬁ g g

=i 5= =i 5= =i 5= =i 5=

38 £8 38 £8 38 £8 38 £8

@ 3 3 @3 3 @3 3 @3 3

The EG 16.5 23.7 223 29.0 40.5 26.3 20.7 21.1
motivational
constituent of

the personality | CG 19.9 22.2 21.4 27.8 31.3 27.8 27.5 222
component

The emotional EG 8.3 18.4 16.5 39.5 49.6 31.6 25.6 10.5
constituent of

the personality | cg 38 16.7 115 36.1 51.9 33.3 32.8 13.9
component

The interactive | EG 8.3 18.4 9.1 36.8 42.2 31.6 40.5 13.2

component | cg 8.4 16.7 9.9 36.1 41.2 33.3 40.5 13.9

The reflective EG 13.2 18.4 20.7 36.8 53.7 31.6 12.4 13.2
(evaluative)

component CG 17.6 16.7 20.6 33.3 47.3 33.3 14.5 16.7
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regard, it can be noted that the number of teenagers
with mild mental retardation (intellectual disability) of
productive (above average) and creative (high) levels
of preparedness in the experimental group increased,
while the number of teenagers with mild mental
retardation (intellectual disability) of reproductive (low)
level decreased after the special course.

Research by M.S. Pevzner and V.I. Lubovsky
suggests that students with mild mental retardation
(intellectual disability) most successfully master general
practical and labour skills at the 7th-8th years of study.
During this period, they need to discuss future issues.
As a rule, representatives of the chosen profession
have a practical orientation, which is connected with
the nature of labour training at school and with already
acquired labour skills and abilities. However, at the
same time, mentally disabled students clearly prefer
such specialities inaccessible to them as drivers,
hairdressers, etc. [14, 15]. Gradually, they begin to give
preference to the production professions available to
them (seamstress, carpenter, locksmith, bookbinder,
etc.). It reveals an overestimated self-esteem, which
tends to objectify as the student grows older. Many
students with mild mental retardation (intellectual
disability) of senior classes are characterised by
confidence and focus in specific practical activity
accessible to them. High school students with mild
mental retardation (intellectual disability) adequately
experience their successes and failures persist in
achieving a specific goal [16].

According to K.M. Turchinsky, the level of
professional stability of graduates of special
(correctional) schools is much lower than the level of
professional stability of graduates of vocational training
schools. Along with the frequent change of profession,
there is a frequent change of place of work [17-19].
There are frequent cases when a graduate with mental
retardation changes their job every year. Research by
K.M. Turchinsky reveals the features of the
manifestation of the professional interests of mentally
disabled students in different periods of their
education.

According to N. B. Migulina, career guidance work
with mentally disabled students includes the following
aspects: the formation of ideas about professions, the
prospects for professional growth and skill, the rules for
choosing a profession, the ability to adequately assess
their personal capabilities in accordance with the
requirements of the chosen profession, the formation of
students' ability to the professional adaptation to

modern socio-economic conditions, a conscientious
attitude to work, the development of interest in work
[20]. All this contributes to the improvement of the
process of professional and social self-determination of
students with mental retardation. Thus, the career
guidance of students with mental retardation
(intellectual disabilities) should be continuous in view of
continuity with labour training in a special (correctional)
school and vocational training school, be open and
oriented at the same time to the needs of the labour
market and the individual needs of the student. It is
only the initial stage in the system of measures for the
social and labour adaptation of persons with mental
retardation, which depends on the success of their
integration in society [21].

Guided by our results, we concluded that the
professional orientation of adolescents with mild mental
retardation (intellectual disability) should be carried out
comprehensively, involving parents and various
specialists in this process; methodological tools for
determining the characteristics of students choosing a
profession should be adapted to the capabilities of a
teenager with mild mental retardation (intellectual
disability); it is important to adjust the professional
plans of each child in accordance with its abilities
throughout the entire period of career guidance; based
on the adjustment of professional plans, it is advisable
to carry out psychological and pedagogical work to
educate the qualities necessary for mastering a
particular profession.

CONCLUSIONS

Career guidance constitutes a set of psychological
and pedagogical measures that are aimed at the
formation of professional interests and inclinations in
students with mental retardation (intellectual
disabilities) in accordance with their personal abilities
and capabilities and is the main part of the educational
work of educational institutions. The process of
psychological and pedagogical measures mainly
carried out at school, involves a targeted impact aimed
at studying students with mental retardation
(intellectual  disabilities), as well as on their
comprehension of the conditions under which their
work will be carried out.

To form the readiness of teenagers with mild mental
retardation (intellectual disability) for professional
activities in the sociocultural environment, it is
necessary to use situations-incidents that are aimed at
overcoming a listener's personal inertness and the



Career Guidance of Teenagers and Their Sociocultural

Journal of Intellectual Disability - Diagnosis and Treatment, 2020, Volume 8, No. 3 517

formation of an adequate psychological response in
difficult, stressful situations that occur in the
sociocultural environment. Using a lecture-debate, it is
necessary to discuss the problem from today's
perspective, which will contribute to the formation of a
positive emotional response among young people with
mild mental retardation (intellectual disability) regarding
work in the sociocultural environment. During the
discussion, it is necessary to pay attention to sociability
development — one of the main qualities necessary for
professional work.

In order to encourage young people with mild
mental retardation (intellectual disability) to help
overcome psychological consequences of extreme
situations that a modern worker is dealing with in a
sociocultural environment, it is necessary to create
success situations for the personal growth of teenagers
from overcoming difficulties, as well as balancing their
emotional state and increasing self-esteem; to use
suggestive technologies as a means of psychological
impact on specialists, a means of self-regulation of a
personality with the help of training, relaxation
techniques; to stimulate the creative activity of
teenagers, to use game educational technologies in the
educational process, in which teenagers in a playful
way are involved in solving urgent problems of
professional practice.

When organising and using non-simulation and
simulation training methods in the formation of
readiness of teenagers with mild mental retardation
(intellectual disability) for professional activity in the
sociocultural environment in the process of training, a
teacher must take into account the formation of all

components of this type of readiness: personal,
interactive and reflective (evaluative).
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